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PREFACE 



This guide has been developed to acquaint teachers with Avon's 
Nongraded Program and to make available to them a comprehensive set 
of guidelines relative to the concept of nongradedness and its 
s ub 3 e q uen t imp lemen t a t i on • 

Obviously, this document is not intended to be a blueprint for 
teacher performance; rather, it establishes the parameters within 
which the operation of a highly individualized process of instruction 
is to take place. It is a program that recognizes not only the 
individuality of the child but also of the teacher. No longer harnessed 
by the chains of tradition, the teacher is able to bring to bear the full 
capacity of her knowledge, imagination and professional posture. 



All inquiries regarding Avon's Nongraded 
Program are to be directed to: 

Dr. Herbert F. Pandiscio 
Superintendent of Schools 
34 Simsbury Road 
Avon, Connecticut Q6QQ1 
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PHILOSOPHY 



The z\voTi Nongraded Program is designed to recognize the individual 
differences of children. Our plan provides a learning situation 
to meet these individual differences. In the nongraded program 
rigid grade lines are eliminated, enabling the child to acquire 
academic and social skills at his ox-th rate of speed. This philoso 
of Che nongraded program is based on the following principles: 



1. Each child is an individual with his own rate 
and pattern of growth and should be evaluated 
as such. 



2. Children should be taught at the level at which 
they are, regardless of age or length of time 
that has been spent in school • 

3. A feeling of success is essential for normal 
growth . 

4. The child progresses from level to level with 
a feeling of achievement because levels are 
paced to him. 

5. A pupil whose achievement approximates his 
ability has made satisfactory progress. 

6. A child should noc be forced to "mark time'* 
until some of his peers reach his level of 
academic achievement or maturity; nor be 
required to learn material beyond his range 
of ability. 

7. No child should be forced to repeat material 
that serves no useful learning purpose. 



THE NATIONAL SEQUENCE OF CHANGE IN THE 
ELEMENTARY SCHOOL ORGANIZATION 

1651 - First recorded, Darie School, New Haven, Connecticut. 

1800 's-Lancastrian or Monitorial System in use. 

1835 - First graded reading texts - McGuffey Readers. 

1843 - Graded system in elementary schools started in Quincy, Mass. 

1868 - St. Louis Schools initiated frequent promotions and 
reclassifications . 

1870 - First attacks on the graded system. 

1888 Pueblo Plan - encouraged individual progress - each pupil 

follov7ing a differentiated channel of a "multiple-track'* system. 

1890 - The Batavia Plan - special assistance to slow learners. 

1893 - Six-six Plan for school organization pr "^posed. 

1396 - John Dewey established experimental school in Chicago. 

1900 * s-Winnetka and Dalton Plans - used an individual task approach. 

Platoon or Gary Plan - a highly organized departmental program. 

1942 - Ungraded or Continuous Pupil Progress started in Milwaukee. 

1950's-^Dual Progress Plan, Ossining, New York - Specialists teach 

math, science, music and art and one teacher for a long block 
of time for language arts and social studies* 

*Team teaching, Lexington Mass., and Norr^/alk, Connecticut. 
^Malti-j^rade J Multi-age Plan - Grades 1,2,3 and grades 4,5,6 
are placed together for instruction (Torrance, California). 

I960's-Greater movement away from the self-contained classroom. 

1963 - Nongraded Primary - Avon, Connecticut. 

1966 - Nongraded Intermediate I - Avon, Connecticut. 

1967 - Nongraded Intermediate II and III and Equivalent grades 7 and 8. 

Avon 3 Connecticut . 

1968 - Committee formed to work on plans to nongrade Avon Senior High 

School - Avon, Connecticut. 
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THE LOC/vL PROCESS OF CHANGE 
IN AiN 

ELEMENTARY SCHOOL ORGANIZATION 



Fully aware of the educator's problem to provide a school 
situation geared to the individual needs and abilities of the 
child, the adniinis tration in the Fall of 1950 presented to the 
full staff the idea of the Nongraded Primary Plan. It was felt 
that through careful study by teachers and administration, a 
plan suitable for Avon could be developed. The Nongraded 
Primary Program was adopted in September, 1963, the scheduled 
date for occupancy of a new elementary school. 

The Superintendent of Schools communicated with one of 
the outstanding authorities on Nongraded Primary structure. 

Late in 1960, the principal was appointed for the new 
school which would use the Nongraded Primary Plan. Several 
interested teachers applied for positions in this program. 
Three staff members were chosen to begin research on the 
project under the direction of the building principal. 

Investigations of existing plans in the state were made. 
Additional information was gathered from over fifty school 
systenis from twenty-^three states. Other material was compiled 
from schools visited and from num.erous texts, articles and 
professional journals. The principal contacted several 
educators working with this type of program while attending 
the National Elementary School Principals' Convention in 
Atlantic City, New Jersey, in February, 1961. 

The Board of Education in February, 1961, authorized a 
three^vjeek summer research study on the Nongraded Primary 
Plan involving the staff already appointed. A Reading Super- 
visor was adj jd to the Avon Elementary faculty for the first 
time. The Reading Supervisor worked in conjunction with the 
staff m.embers to develop reading levels. The Superintendent 
of Schools continued his dialogue with the consultants regarding 
the development of Avon's Nongraded Program. 

Upon the completion of this research study, a tentative 
plan for a nongraded primary' unit in the new school building 
was formulated* The administrative staff received the research 
study and recommended that it be submitted to the Board of 
Education for consideration. The Avon Board of Education 
devoted its October 24, 1961, meeting to the presentation 
of the research study. At this time the research staff ex- 
plained in detail the structure of the nongraded primary unit. 
Co['.ies of the Avon Nongraded Primary Program were given to the 
members of the Board for their careful study and consideration. 

At its March 20, 1962, meeting the Beard of Education 
unanimously approved the Avon Nongraded Primary Program for 
implementation in the Roaring Brook School in September, 1963. 

erJc 



The Board of Education again authorized a four week 
research study to be held in the suxmner of 1962 under the 
direction of the building principal. One new member was 
appointed to the ncngraded staff. Two staff members from 
the research study cf the summer of 1961 completed the study 
group. Six main items were considered during this session: 
minor revisions and corrections of study; more formalized 
structure of arithmetic and reading levels, as v;ell as other 
curriculum areas: a program for grades 4-8; specific directions 
for initial placement of children from a graded to a nongraded 
school; the preparation of a news release for publication in 
September 1962 outlining the nongraded program in detail; and 
the formulation of a program to evaluate the nongraded unit. 

With the opening of the Roaring Brook School in September, 
1963, the primary nongraded program v;as implemented. Through- 
out the year there was continuous study, evaluation and 
revision of the program by the members of the study group and 
the teachers involved in the classroom. Revisions were made 
in accordance with these studies. It was then recommended to 
the Board of Education by the administrative staff that this 
prim.ary, nongraded program be implemented in all Avon elemen- 
tary schools in September, 19G4. This was likewise approved 
by the Board of Education and in September, 1964, all Avon 
elementary schools were using the primary nongraded curriculum. 

Durin.-p; the academic year 1964-55 more studies vjere made 
of the curriculum in action. 

In 1965 the administration recommended to the Board cf 
Education that the nongraded concept be extended throughout 
the elementary and junior hi^h school. The Board approved 
this recommendation and authorized a four-week research study 
for the summer of 1966 charged with extending the nongraded 
curriculum through the junior high school. This committee 
was compoood of residing and mathematics te?chars from the 
upper elemencjry and junior high school grades. In effect, 
this committee repeated the process of its predessor, that of 
determining contert, order of instrur.tion, writing of cur- 
riculum and reference material. 

In September, 1966 ^ those elementary students who had 
been studying the nongraded prim.ary curriculum continued on 
the new material. The rest of the students, those through 
the junior high school, studied material which would make 
placement on the levels of the curriculum possible in 
September, 1967. This was done in some cases by the teachers 
going through the new curriculum and working V7ith concepts 
which the students had missed due to changes in placcmtnt of 
material. Therefore in September 1967, all students in the 
Avon schools, from kindergarten through junior high school 
were studying the curriculum contained herein. 

In May, 1967, the Board of Education approved the 
continuation of the nongraded concept through the senior 



year of high school. Later a carriculum study committee was 
approved for the suromer of 1968 to work on the mathematics 
curriculum for the senior high school follovxing the level 
format. This was done and was implemented in September, 1968, 
for the freshraan year at Avon High School. Further iiuple- 
mentation in the high school v;ill follow in succeeding years. 
Total implementation is planned by the 1970-71 school year. 



A co>'l?ari5:on of gpaded aI'Jd nongpaded structures 



GRADED STRUCTURE 

1. A year of progress in subject matter seen as roughly 
comparable with a child's year in school. 

2. Each successive year of progress seen as comparable 
to each part year or each year to come. 

3. A child's progress seen as unified: advancing con- 
sistently in all areas of development; probably working 
close to grade level in most subject areas. 

4. Specific bodies of content as appropriate for successive 
grade levels and so labeled: subject matter packaged 
grade-by-grade. 

5- Adequacy of progress determined by comparing child's 

attainment coverage deemed appropriate to the grade. 

6. Inadequate progress made up by repeating the work of a 
given grade: grade failure the ultimate penalty for 
slow progress. 

7. Rapid progress provided for through enrichment: encourage- 
ment of horizontal expansion rather than vertical advancement 
in work: attempt to avoid moving to domain of next teacher. 

8. Rather inflexible grade-to-grade movement of pupils, usually 
at end of year. 

iNQNGRADED STRUCTURE 

1* A year of school life may mean much more or much less than 
a year of progress in subject matter. 

2. Progress seen as irregular; a child may progress much more 
rapidly in one year and quite slowly in another. 

3. A child's progress seen as not unified: he spurts ahead 
in one area of progress and lags behind in others; may be 
working at three or four levels in as many subjects. 

4. Bodies of content seen as appropriate over a wide span of 
years; learnings viewed vertically or longitudinally 
rather than horizontally. 

5. Adequacy of progress determined by comparing child *s attain- 
ment to his ability and both to long-term view of ultim.ate 
accomplishment desired. 

6. f^low progress provided for by permitting longer time to do 
given blocks of work: no repetition, but recognition of 
basic differences in learning rate. 



Rapid progress provided for, both vertically and horizontally 
bright children encouraged to tnove ahead regardless of the 
grade level of the vork; no fear of encroaching on vork of 
the next teacher. 

Flexible pupil movenent: pupil may shift to another level 
at almost any time: some trend toward controlling shifts 
on a quarter or semester basis. 
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QUESTIONS ;^}:TJ ^Js^SVHElRS ON 



1. WHAT IS A NO:;oRADED PROGRAM? 

It is an administrative plan which removes rigid grade 
lines and divides the curriculum into learning levels. 

2. WliY EAVE A NONGRADED PROGRAI'l? 

The program is designed with children's growth and 
learning characteristics in mind. Because each child 
grox7s and learns at an individual rate, he can progress 
from level to level at his cm speed. It is a method 
of gearing the instruction to the individual child 
according to his special needs and abilities. Children 
who learn at a more rapid rate V7ill be able to progress 
faster through the curriculum. Children who need a 
longer period of time to complete the curriculum will be 
able to accomplish this without repeating any block of 
material. 

3. VTIIAT DOES IT MEAN? 

The word "grade'' is no longer used, but rather level is 
used to designate the child's place in school. 

4. WliAT IS LE^/EL? 

A level is a block of learnings Each level contains a 
group of related skills and knov;ledge. 

5. ARE OTHER SUBJECT MATTER AREAS TAUGHT? 

Yes, all areas of the curriculum are taught. 

6. VJUE}] DOES A CHILD MOVE FROM ONE LEVEL TO A.NOTHER? 

I'Jhen the skills and material of a level have been mastered, 
the child can move to the next level. His v/ork will be 
evaluated by the teacher through the use of tests, both 
standardized and teacher-uiade , as well as her observations 
of the child. It is to be expected that a child will have 
periods of slow and rapid physical and mental gro^-zth . A 
child may be above or below the level of some other children 
who started school at the same time. 

7. I'JWAT MEASURE OF ACHIEVEMENT WILL BE USED? 

The testing program for the town of Avon will be used, as 
well as other standardized tests selected by the guidance 
director. Teacher prepared tests will also be given. 
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8. DOES THE AVON NONGILAL'!-:!) PROGILWi IN\^OLVE CHANGES IN TEACHING 
METHODS AND TECHNIQUES? 

No, the Avon Nongraded Program is basically an administrative 
plan which allows greater flexibility and opportunity for the 
individual child. 

9. \mAT ARE THE FEATURES OF THE AVON NONGRADED PROGRAM? 

a. Each child is an individual with his o\m rate and pattern 
of grov7th and should be evaluated as such. 

b. Children should be taught at the level at which they are, 
regardless of age or length of time that has been spent 
in school, 

c. A feeling of success is essential for normal growth* 

d* The child progresses from level to level V7ith a feeling 
of achievement because the levels are paced to him. 

e. A pupil whose achievement approximates his ability has 
made satisfactory progress. 

f. A child should not forced to mark time until some of 
his peers reach bia level of academic achievement or 
maturity; nor be : v qui red to learn material beyond his 
range of ability, 

g. No child should be forced to repeat material that serves 
no useful learning purpose. 

h. No failures; no promotions. Each child begins in 
September at his level of achievement in June. 

i. Closer and more frequent contact and cooperation between 
parents and teacher. 

j. The program requires greater inter^communication betr^reen 
teachers in order to share materials and accurately 
evaluate each child. 

10. HOW DOES A NONGRADED PROGRAM AFFECT THE TRANSITION TO ANOTHER 
SCHOOL IN THE SYSTEM? 

The nongraded program will make the transition easier for 
the student. He will start work in the new school at the 
level he left off the previous June, Teachers will have a 
complete record of his progress. 

11. WOULD TKE NONGRADED PROGRAM CHANCE THE PRESENT DEPARTMENTAL- 
IZATION PROGRAI'I IN THE UPPER LEVELS? 

No! The two programs would complement each other. This 
combination would result in better organization and make it 
possible for teachers to become more effective. 




TEACHER IN\^OLVEMENT IN THE AVON NONGRADED PROGRAM 



To become an integral part of the teaching staff of the Avon 
Nongraded Program one must fully subscribe to the philosophy 
on which the program is based, 

1. After due consultation with the teachers involved, any 
pupil may be changed from one classroom to another during 
the school year upon the discretion of the administration. 

2. If the physical size of the classroom would adequately 
accommodate more children, the teacher must v/illingly 
accept the children who have progressed to the level taught 
in that classroom. 

3. An inter-change of texts, teaching aids, and supplies 
between teachers is essential if the best advantage is 
to be made of instructional materials. 

4. Each teacher must become thoroughly familiar with all 
phases of the testing, evaluation, and record keeping of 
each child and must constantly refer to this material when 
considering level placement. 

5. Frequent staff consultation at any and all levels must bu 
engaged in for the exchange of ideas and the discussion of 
mutual problems. 

6. Each teacher must undertake a thorough and meticulous 
recording of information pertinent to the child's progress* 

7. Teachers must possess a thorough understanding of the aims 
of the program and her role as an educator in Avon. 

8r Teacher involvement in all areas of the schoo] program, 
e»g., P.T.A., Stuiy Groups, etc, is essential to the 
success of the program. 

9. Cooi -oration between teachers as to duty and extra-curricular 
i^cttvities is imperative. 

10. It is the responsibility of the staff members to keep abreast 
of research and development of the nongraded concept nation- 
ally. Professional materials will be provided. 

11. Teachers must be willing to adapt to the somewhat less formal 
structure. 

12. There must be a willingness on the part of the teacher to 
communicate to the parent any aspect of the program. 

13. The success of the program is, as always, directly propor- 
tional to the quality of the teaching accomplished by the 
classroom teacher. 



xWON'S MONGRADED PROGRAM 



GENERiVL STRUCTURE AND IMPLEMENTATION 
READING 



The Avon Continuous Reading Program is a developmental 
program. The primary source used in the identification of 
reading skills is the Ginn Basal Reading Series. 

The reading curricjlum has been divided into sequential 
levels of learning. Within each level the skills are grouped 
in relation to word analysis, comprehension skills and word 
study skills. The skills within each level are taught as 
required by the children. These £;kills are extended and 
added to skills f^om previous levels. 

The Avon Reading Program begins in the kindergarten. 
The pre-reading experiences of each child will contribute 
greatly to his success as he progresses through the reading 
levels. Included in our reading program is a Reading Readiness 
Checklist. Throughout the school year the kindergarten 
teacher will evaluate each child in relation to the readiness 
factors, vlhen a child has demonstrated the aquisition of tba 
required skills, according to the judgment of the teacher, 
activities and experiences will be planned for him. 

The pre-reading skills are incorporated into Level One 
of our reading program. \^en a child has demonstrated 
competence in the skills of this level, he will progress to 
Level T\-7o. Reading teachers will be available on request 
fror. the kindergarten teacriers to assist in the evaluation 
of pupil performance. 

I\lien the skills and material of Level 1 have been mastered, 
the child raay move to Level 2. Tlie teacher v7ill carefully 
evaluate the child, his social, physical and emotional growth 
^nd his academic accomplishments* If the child has made above 
average progress and is ready to move on, the kindergarten 
teacher will confer with the Level 2 teachers to insure proper 
placement of the child. The teacher will be made aware of the 
child's strengths and weaknesses. The kindergarten and 
designated Level 2 teacher will confer with the parent. It will 
be necessary for the parent to transport the child for the 
remainder of the year to and from school. The emphasis in 
Level 2 through 12 is on introducing and developing the basic 
reading tools which will be needed in all levels- Levels 
13 through 23 are primarily an extension, refinement and 
application of all the reading skills. 

The emphasis in this program is on the developm.ent of 
those skills which will enable the pupil to use reading as a 
tool for learning in all curriculum areas and functional 
situations in and out of the classroom. 
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BASIC ASPECTS OF THE NO N GRADED PRQGRAiM 

The Avon Nongraded Plan has divided the first nine years 
of schooling into learning reading levels through equivalent 
grade 8. 

Rigid grade lines have been removed to enable the child to 
progress at his individual rate. 

The child will move from level to level according to his 
social, emotional and academic achievement. 

There is no specific time allotment for any level. 

A teacher may teach three or four levels during a year, 
and therefore, the child may have the same teacher for the 
school year. However, it is possible that when a child 
changes levels, he may change teachers. 

In most instances, kindergarten through grade 8 required 
nine years. Under this plan it would also be nine years for 
the average child. However, the child who is able to proceed 
at a faster rate of learning might complete the prescribed 
curriculum in less time. The slower child might take more 
time for tne same curriculum. 

No child is ever considered a ^'failure". If he does 
not meet the standards of social, emotional, and academ.ic 
achievement for a given level in a reasonable length of time, 
then we study the cause> and adjust his program to fit his 
needs and problems. 

Although there is em^phasis on reading and mathematics, 
all areas of the curriaulumi are covered. 

All elementary schools in Avon participate in the Non- 
graded Program. There Is no difference in the curricula of 
any school. 

The Nongraded Program does not involve different teaching 
techniques, but through administrative groupings, offers 
sequential growth and learning. 

USING THE LEVELS 

Teachers must realize that pupils possess a wide range 
of ability and reading achievement. In order to ensure con- 
tinuous progress for each and every child, they must be 
appropriately grouped and taught at a level that is consistent 
with their needs. Some pupils move rapidly through the 
sequence of skills, while other pupils may take considerably 
longer. Each teacher must tlierefore accept the responsibility 
of helping each student in an orderly was to sequentially 
develop the reading skills as he progresses from one level 
to the next. 
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EVALUATION 

Frequent evaluation of pupil performances is essential 
to ensure proper placement and continuous reading progress • 

Performance of unit tests, informal reading tests and Ginn 
Readiness and Achievement tests will provide teachers with 
data that will enable them to move effectively, assess and 
diagnose the needs and achievement of each pupil. The teacher 
thus, becomes a ^^diagnostic teacher'' grouping and regrouping, 
teaching and reteaching according to the strengths and 
wealenesses in skill development • 

This reading program includes suggestions for evaluation 
of pupil perforniance* Before a pupil progresses from one 
level to the next, the teacher should be certain that he 
has acquired the necessary skills as indicated by his per- 
formance on the suggested tests. 

The Informal Reading Tests which follow each level in 
the program were developed from the stories in the Ginn Basal 
Readers. They are easily administered and scored. 

In the primary section tests should be administered 
individually by the teacher as oral reading tests. In the 
intermediate section, they can be administered individually 
as oral reading tests or in groups as silent reading tests. 
The classroom teachers are encouraged to use them as needed. 

MATERIALS FOR ENRICHMENT OR REINFORCEMENT 

Included in the Avon Reading Program are suggested 
materials for enrichment and reinforcement. These materials 
are '^suggested" and this should be strongly realized, and 
not used exclusively. A wide variety and range of supple- 
mentary materials are available and classroom teachers are 
encouraged to select those appropriate for her group. 

Independent reading in a wide variety of materials will 
enhance the reading program for each child and therefore the 
use of enrichment materials in conjunction v/ith the basal 
reading program is encouraged. 

Ivlien a level has been completed materials for rein- 
forcement will be selected by teachers evaluation and 
performance on the test used in evaluation. 

Visits to the library will continue to be an important 
part of our reading program. Pupils should be assisted by 
teachers and librarians to select books that are compatible 
with their reading level. 

RECORD KEEPIN G ^ 

It becomes apparent to teachers that accurate and thorough 
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records on the performance of each child are a vital aspect in 
the successful implementation of the Avon Reading Program. All 
the information and data obtained through the adiuinist ration of 
tests are to be recorded on the Reading Skill Cards. Pupil 
profile sheets and informal tests records should all be recorded 
in a cumulative folder* 

SA>1FLE 
READING SKILLS CARD 

LEVEL 9 

Teicher Pu->il 



Date entered ^ Date completed Check 

Weaknesses 

1. Vocabulary of Third Reader Level One-335 words f~ 

2. Silent letter in wr. 

3. Digraplis and double vowels; ie, ea and ou 

follov/ed by r. 

4. Principles governing vowel differences: 

a. Exceptions to rule of double vowel. 

b. Recognizins vowel units in syllables, ^ 

5. Plural forms: f to ves. 

6. Suffixes: y, ly, self, est; as syllabic units, 

7. Prefixes: a,, be, and un; as syllabic units. 

8. Contractions: more than one letter omitted. 

9. Recognize syllabic division of words. 

a. As parts of one-vowel sound. 

b. Silent vowel in syllables v/ith digraphs. 

c. Vowel sounds in each syllable. 

d. Double vov/el in one and two syl. words. 

e. One syllable words ending with silent e. 

f. Syllable ending in silent e. ^ ^ 

g. Compound v;ords. 

h. Double medial consonants. 



co^:PRx^H£NSIOI^: skills 

1. Arrange v7ords in alphabatical order to more 

than one letter. 

2. Use skimming to locate paragraphs, subtitles, 

ideas and information. 

3. Select key sentence to show main idea. 

4. Find similarities and differences in content. 

5. Review skills taught on prior levels » 



Possible sc ore Date Third Reader I A-cliievement 

Vocabulary J VJord Analysis i Comprehension 



Word 
mng. 


Word 
m.ng . 


Vow.l Vow. 
sng.j dbl. 


Struc. 
camp . 


Struc. 
end. 


Total 


Cre. 
rdg. 

CO] I. 

12 


Seq . 


Main 
idea 


Fol. 


Total 


30 


> 29 


15 1 10 


15 


17 


57 


5 


5 


n 


37 



Total 

Tests Teacher comr-^ent: 

ERIC i^-^ 



The teacher of Level 1 students must use observation to 
determine vhat children have reached a point of maturation 
favorable to reading. Important criteria to follow are: 
does the child 

Work well alone and/or with a group? 

Have an attention span of 15 minutes or more? 

Write first name? 

Use left to right eye progression? 

Use hand to eye coordination? 

Have firm control of small muscle coordination? 

Repeat rhymes and songs in sequence? 

Speak in complete sentences? 

It is expected that only a few children will be ready for 
the more formal situation of beginning reading. The teacher must 
watch social, physical and emotional development closely to assure 
the students success in the Readiness Program. The child who is 
pushed ahead is not usually as successful as the motivated child 
who progresses at his oot rate of speed. 



READINESS CHECKLIST 
Physical Readiness 



Pupil 



Eyes YES 

A. Do the child's eyes seen comfortable (does 1. 

not squint, rub eyes, hold materials too 

close or too far from eyes)? 

B, Are the results of clinical tests or an 2. 

oculist's examination favorable? 

Ears 

A. Is it apparent through his responses to 3. 

questions or directions that he is able 

to hear what is said to the class? 

B. Does he respond to a lovj^voice test of 4. 

20 feet, a whisper test of 15 inches? 

C. Do the results of his audiometer test 5. 

indicate normal hearing ability? 

Speech 

A. Does he articulate clearly? 6. 

B. Does he speak in a group with some 7. 

confidence? 

C. Does he speak without gross errors in 8. 

pronunciation? 

D. Does he respond to suggestions for speech 9. 

improvement? 

Hand-Eye Coordination 

A, Is he able to make his hands work together 10. 

in cutting, using tools, or bouncing a ball? 

General Health 

A. Does he give an impression of good health? 11. 

B. Does he seem well-nourished? 12. 



C. Does the school physical examination 13- 
reveal good health? 
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ERIC 



Social Readinesc 



1. Cooperation YES NO 

A. Does he work well vjith a group, taking 14. 

his share of the responsibility? 

B. Does he cooperate ±o. playing games with 15. 

other children? 

C. Can he direct his attention to a 16. 

specific learning situation? 

D. Does he listen rather than interrupt? 17. 

2. Sharing 

A. Does he share materials, without 18. 

monopolizing their use? 

B. Does he offer help when another child 19. 

needs it? 

C. Does he await his turn in playing or in 20. 

games? 

D. Does he await his turn for help from the 21. 

teacher? 

3. Self-reliance 

A. Does he work thin?^s through for himself 22. 

v7ithout asking the teacher about the 

next step? 

B. Doss he take care of his clothing and 23. 

materials? 

C. Does he find something to do v/hen he 24. 

finishes an assigned task? 

D. Does he take good care of materials 25. 

-'..ssigned to him? 



Emotional Readiness 



1. Adjustment to Task 

A. Does the child see a task, such as 26. 
drawing, preparing for an activity, or 
cleaning up, through to completion? 

B. Does he accept changes in school routine 27. 
O „ calmly? 
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YES NO 

C. Does he appear to be happy and well 28. 

adjusted in school work, as evidenced 

by relaxed attitude, pride in work, and 
eagerness for a new task? 

D. Does he follov; adult leadership without 29. 

showing resentment? 

2. Poise 

A. Dees he accept a certain amount of 30. 

opposition or defeat without crying 

or sulking? 

B, Does he meet strangers without displaying 

unusual shyness? 31. 



Psychological Readiness 



1, Jtind-Set for Reading 

A, Does the child appear interested in books 
and reading? 32, 

B, Does he ask the meaning of words or 33. 
signs? 

C, Is he interested in the shapes of 34. 
unusual words? 

2, Mental Maturity 

A. Do the results of the child's mental test 35. 
predict probable- success in learning to 
read? 

B» Can he give reasons for his opinions 36. 
about his own v;ork or the work of others? 

C, Can he make or drax-j something to illustrate 
an idea as well as most children of his 

age? 37. 

D, Is his memory span sufficient to allow 
memorization of a short poem or song? 38. 

E, Can he tell a story without confusing 

the order of events? 39, 



F. 



Can he listen or work for five or ten 
minutes without restlessness? 40. 
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3, Mental Habits YES NO 

A. Has the child established the habit of 41, 

looking at a succession of iterns from 

left to right? 

B. Does his interpretation of pictures 42. 

extend beyond mere enumeration of 

details? 

C. Does he grasp the fact that symbols 43. 

may be associated v/ith spoken language? 

D. Can he predict possible outcomes for 44. 

a story? 

E. Can he remember the central thought 45. 

of a story as veil as the important 

details? 

F. Does he alter his ovm method to profit 46. 

by another child's example? 

4. Language Patterns 

A. Does he take part in class discussions 47. 

and conversations? 

B. Is he effective in expressing his needs 48. 

in classroom situations? 

C. Are the words used in the pre-primers 49. 

and the primer part of his listening 

and speaking vocabulary? 

D. Does he understand the relationships 50. 

inherent in such words as u£ and dovm , 

top and bottom, bi ^ and little ? 

E. Does he listen to a story with evidence 51. 

of enjoyment and the ability to recall 

parts of it? 

F. Is he able to interpret an experience 52. 

through dramatic play? 



Ginn Manual for Teaching the ReadinR-Readiness Prop;ram 



pp. 55 to 57. 



LEVEL 1 



LEVEL REOUIReiENTS 

Orientation : 

Develop motor skills - tracing, marking, drawing. 
Learn to listen attentively. 
Follov; directions. 

Auditory Perception : 

Identify familiar sounds. 

Identify pairs of rhyming words, i.e., nursery rhymes. 
Identify and label initial consonant sounds: Tt, Bb, 
Ss, Hm, Ff, Pp. 

Visual Perception : 

See likenesses in color, shape, size, action and details. 
Observe differences in shape, size, action and details. 
Recognize what is missing from a picture, i.e, table minus 
leg. 

See likenesses in letters and words. 

Match v7ord-picture and word-word: Tom, Betty, Susan, 
llother , Father. 

Comprehension : 

Interpret pictures - find main ideas, sequence^ details, 

draw conclusions. 
Develop the ability to use oral expression - retell a 

story. 

Learn "left'' and "right"', "left to right". 
Identify colors - red, green, yellow, blue, broOT, black, 
orange, purple. 

Learn concepts of size: big-little, short-tall, more-less. 
Identify and env\merats all letters of the alphabet - upper 

and lower case* 
Understand family association- 
Understand ovrnership - Tom's wagon. 

Classify: Flip-dog; Tom-boy; animals, vegetables, fruits. 



Texts ; Kindergarten Kit 
Games to Play 



Supplementair/ Ma t erial ; 



F un V/ith Tom and Lrjtty 

Readiness for Learnin-.^ (J. Lippincott Co*) visual 

auditory perceptual ir^ocor trainin^^ 
Getting Ready r o Read (lioughton-Mif f lin) - emphasis 

phonics and the alphabet 
Frostlg materials 
Continental Press Worksheets 

Leaded Alphabet Card (Hammett catalog) - tactile^ 

kines thetic approach 
Teacher-uiade materials 

Evaluation : 

Ginn Pre Reading Test 
Metropolitan Readiness Test 
Teacher Evalua tion 
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LEVIIL 2 
LEVIZL REOUIREyLENTS 



Word Analysis S kill: 
Phonetic /analysis: 



Structural Analvsi:: 



Context Cluefi: 



- I'lSter "^vcrd*^ in Color" Program 

(tjiru Chart 

- Master all letter names in printed 

or manuscript form 

- Recognition of short vov/el sounds 

- Perceive and label initial sounds- 

b, s, m, f, t, hard c, w, r, h^ 
d, hard g, p, 1, n, w 
-Introduce final sounds - s, n, p, t, 
k 

- Recoraize rhyming words: ^-et-get, 

nian'-can , make-cake , ball-tall 

- Recognize all long vov7el sounds 

~ Reco^?nize plural form of nouns 

- Recognize "s" form of verbs 

- U5e v;hole sentences to identify 

unknov/n word 

- Combine auditory and context clues 



Comprehension Skills 



Main Idea: 



Details: 



Sequence : 



Understand that a aeries of con-- 
nected sentences are related to 
a sinf;le main idea 

Read for specific details to 

ansv;er oral questions 
Identify the speaker 

Develop the understanding that a 
series of events occurring v;ith- 
in one episode may be ordered 
sequentially 

Draw conclusions based upon a series 
of related episodes 



Inferential and 
Critical Reading: 



Associate v;ord symbol with picture 
Relate picture and text 
Evaluate incidents or statements 

in light of child's own experiences 
Develop the ability to predict 

outcome of events and actions of 

characters 
Listen to poetry 
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Study Skills 

Following Directions: - Follow oral directions given 

in uninterrupted sequence 
- Follow simple directions 
independently 



Locating and 
Organizing Information: 



Understand the use of the table 

of contents 
Become aware of various sources 

of information 
Use alphabetical sequence in 

locating information 
Begin to use word classifications 
Develop the ability to locate 

places on simple maps and charts 



Selecting, Evaluating and 
Recalling Information: 



- Develop the ability to select from 

several responses the one that 
best ans\?ers the question 

- Recall main incidents in materials 



Mastering Mechanics of ^ 

Silent and Oral Pveading: - Learn to handle books correctly 

- Master left-to-right progression 

- ■master line by line sweep 

- Pvcad silently with comprehension 

- Develop ability to read aloud 

with proper emphasis and clear 
pronunciation 



Text s : Words in Color Program ~ Words in Color charts-^worksheets 
The Little Red Storybook - Modern Curriculum Press 
The Little Green Storybook - Palo Alto Reading Material 
The Little Blue Storybook 
Cc m3 Wit h Us 
Preprimer Workbook 

Look and Listen Level 1 (Ginn Word Enrichment Program) 



Supplementary Material : 

Phonics We Use - Learning Games Kit (Lyons Si Carnahan 
Game 1) 

Seequees Puzzles (Judy) to develop sequence 
Frostig Materials 
Continental Press Worksheets 
Teacher-made materials 

Specific skills series - Bamell Loft Ltd. 



ERIC 



Evaluation : Durrell Informal Inventory 

Ginn Pre-Primer Achievement Test 
Unit Tests - Ginn manual 
Informal Reading Inventory 
Teacher Evaluation 
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ERIC 



INFORIiAL READING INVENTORY 

(LEVEL 2-38 words) Pupil 



Motivation: Do you like surprises? Let's read to find out 
about a L^urprise, 

6 "See what I have," said Mother. 

11 "This is something for you, 

16 You can make soniething funny. 

21 You can make a surprise. 

25 You can surprise Father". 

29 "Tom! Susan!'* said Betty 

34 "See what x-je can make, 

38 Come here and help," 

COMPREHENSION CHECK 

Fact 1, ^^o spoke first in the story? (Mother) 
Fact 2. What did Mother tell the children to make? 
(a surprise) 

Inf. 3. is going to be surprised? (Father) 

Voc. 4. Find the word that tells how the surprise 

will look, ("funny") 
Inf. 5. How do you think Father V7lll feel? 

(surprised, happy) 



EVALUATION 

Reversals 
Inversion 
Substitution 
Punctuation 
Finger pointing 
Hea.d movement 
Lip movement 

EXPLA]^V\TION 

Vocabulary 

Errors 



YES NO 



Vocabulary 
Comprehens ion 



Comp r ehens 1 on 



% 

99 
95 
90 



90 
75 

50 or less 



Level 

Independent 

Instructional 

Frustration 



Independent 

Instructional 

Frustration 
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LEVEL 3 



LEVEL IIE0UI^Z!4ENTS 



Word Analysis Skills 



Sight Vocabulary: 



Master vocabulary in The Little 
Ivliite House (99 words) 



Phonetic /:Lnalysis: 



Master all letter names in printed 
and manuscript form 

Perceive and label initial conson- 
ants: n,d,p,tn,s,h,l, hard g,y 

Perceive and label final consonants: 



t, p. 



k, d, n 



u 

a and e 



Reinforce short i, o, 
Extend study of short 
Introduce wh, ch, th 
Match rhyming words 
Learn words with silent conson- 
ants as sight words (know) 



Structural Analysis; 



Context Clues 



Comprehension Skills: 



Extend plural form of noun.s 
Introduce singular possessive 

form of nouns 
Extend "s*' form of verbs 
Introduce ''ed*' form of verbs 
Introduce root words 
Develop auditory recognition of 

number of syllables 

Use whole sentence to identify 

unkno\crn word 
Combine auditory and context clues 



Main Idea: 



Understand that a series of con- 
nected sentences are related to 
a single main idea 

Make generalizations to clarify 
main idea 



Details: 



Sequence: 



Identify the speaker 
Read for specific detail 
Read to ansxc^er questions 

Recall and arrange events in se- 
quential order under teacher 
direction 

Draw conclusions based upon a 
series of related episodes 
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Inferential and 
Critical Reading: 



Associate v7ord symbol with picture; 
relate picture and text 

Evaluate incidents or statements 

in li^ht of child's own experiences 

Develop the ability to predict out- 
come of evants and actions of 
characters 

Listen to poetry 



Study Skills 



Following Directions: 



Locating and 
Organizing Information: 



Gain independence in following 
simple printed directions 



Become aware of various sources 

of information 
Understand the use of the table 

of contents 
Use alphabetical sequence in 

locating information 
Begin to use word classifications 
Begin to classify phrases 
Organize materials in simple 

chart or story form 
Develop the ability to locate 

places on simple m^aps 
Continue use of charts 



Selecting, Evaluating and 
Recalling Iiif cnnation : 



Begin to develop the ability to 
listen to a speaker and to 
recall facts given 

Evaluate several responses and 
select the most suitable 



Mastering !lechanics of 

Silent and Oral Reading: - Learn to handle books correctly 

- Read silently with comprehension 

- Learn to scan under teacher direction 

- Begin to develop facility in read- 

ing one sentence that extends 
from, one line to the next 

- Develop ability to read aloud with 

proper emphasis and clear 
pronunciation 



Texts : The Little White House 

The Litt le l^Jllite House workbook 
Self-HeiL activities 

Look and Listen - Level 1 (Cinn Word Enrichment Program) 
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S upp lenient a ry Mate r ial ; 

Continental Press Worksheets 

Phonics W e Us a - Learning Games Kit (Lyons and Camahan) 

Garces 2 and 3 
Guess \'Ti\o (Scott Foresman) 
Teacher-iaade inaterials 

Specific skills series (Br.niall Loft, Ltd.) 

Evaluation : 

Durrell Informal Inventory^ 
Ginn Achievement test 
Unit Tests - Ginn manual* 
Informal Reading Inventory* 
Teacher Evaluation 



* Available through the Reading Department 



INFOi^^lAL READING ItWENTORY 



(LEVEL 3-57 words) Pupil 



Motivation: What do you think the duck V7ill do next? 
Let^s read and find out. 

4 Tora said, "Look now! 

11 Look V7here the duck is now. 

16 It is in the water. 

22 It did not walk to Susan. 

28 The duck walked to the water 

31 The children laughed. 

38 *'The toy duck is funny," said Betty. 

46 '^It is like the ducks on the farm. 

49 It can walk. 

52 It can quack ♦ 

57 And it likes the water.*' 

COMPREHENSION CHECK 

Fact 1. VJhere did Torn see the duck? (in the water) 
Inf. 2. Was Tom really surprised to see the duck walk 

to the water? (yes) 
Inf. 3. Why do you think the duck walked to the v/ater? 

(it was turned that way) 
Voc. 4. What sound does a duck make? (quack, quack) 
Fact 5. Why did the children laugh? (they thought the 

duck was funny) 

EVALUATION YES MO 

Reversals 

Inversion 

Substitution 

Punctuation Vocabulary % 

Fin^sr pointing Comprehension % 

Head movement 

Lip movement 
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EXPLANATION 

Vocabulary 

Errors 



Comprehension 



% 

99 
95 
90 



99 
75 

50 or less 



Level 

Independent 

Instructional 

Frustration 



Independent 

Instructional 

Frustration 
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LEVEL 4 



LEVEL REQUIREMENTS 

Vord AnnlyslG Skills 

Sight Vocabulary: - Master vocabulary in Cherry 

Street (171 words) 

Phonetic Analysis: - Master all letter names in 

printed or tnanuscript foxrm 

- Identify initial consonants: 

j, k, y, V 

- Identify final consonants: 

d, k, m, n, p, t, r 

- Identify medial consonants: 

k, n, p, z, t, r 

- Extend study of short vowels 

- Introduce blends: bl, pi, st, 

br, gr, dr, fr, fl 

- Introduce digraph sh 

- i'atch rh>Tning words 

- Develop ability to substitute 

initial and final consonants 
to make new words 

- Learn words with silent conson- 

ants as sight words (lamb, know) 

Structural Analysis: - Extend plural form of nouns, also 

''es*' form 

- Extend singular possessive form; 

introduce plural possessive 
form of nouns 

- Extend "s'\ ''ed'" form of verb 

- Introduce "ing" forrri of verb 

- Learn to identify the two 

separate v/ords in a compound word 

- Extend the ability to recognize 

word parts 

- Use contractions orally and read 

v7ithout concern for origin 

- Develop auditory recognition of 

number of syllables 

Context Clues: - Combi.ne auditory and context clues 

- Combine phonetic and context clues 

- Use whole sentence to identify 

unknown word 
Begin to use contrast and com- 
parison in context clues 



Comprehension Skills : 



Main Idea: - Understand that a series of con- 

nected sentences are related to 
a single main idea 

- Make generalisations to clarify 

main ideas 

Details: - Identify the speaker 

- Read to answer questions and to 

follov? oral and written directions 

- Listen, recall and reread for 

specific detail 

- Dex'olcp the concept that details 

fill out, extend, clarify and 
document the main idea 

Sequence: - Recall and arrange events in 

sequential order under teacher 
direction 
~ Draw conclusions based upon a 
series of related episodes 

- Associate word symbol with 
picture; relate picture and text 

- Develop the ability to predict 
most logical of several given 
outcomes 

- Recognise the difference between 
opinion and fact 

- Distinguish fact from fancy 

- Distinguish true from untrue 

- Recognize Cause and effect 
relationships 

- Listen to poetry 

Study Skills : 

Following Directions: - Gain independence in following 

simple printed directions 

Locating and 

Organizing Information: Organize materials in simple 

chart or story form 
Begin to use word classification 

- Begin to classify phrases 

- Understand the use of the table 

of contents 

- Use picture dictionary 

- Use alphabetical sequence in 

locating information 

- Become aware of various sources 

of inforraation 

- Develop the ability to locate 

places on simple maps; continue 
use of charts 



Inferential and 
Critical Reading: 



Selecting, Evaluating 

and Recalling Information: - Develop the ability to listen 

to a speaker and to recall 
facts given 

- Evaluate several responses and 

select the must suitable 

Mastering Mechanics of 

Silent and Oral Reading: - Learn to handle books correctly 

- Read silently v;ith comprehension 

- Gain facility in reading one 

sentence that extends from one 
line to the next 
~ Develop ability to read aloud 

with proper emphasis and clear 
pronunciation 

- Learn to scan under teacher 

direction 



Texts : 

On Cherry Street 

On Cherry Street Workbook 

Self -Help Activities 

Sounds and Symbols - Level 2 ( Ginn Word Enrichment Program) 

Supplementary Material ; 

Sentence Builder (Ha mine 1 1 cats log) sentence development 
Continental Press Worksheets 

Phonics V^e Use - Learning Games Kit (Lyons and Carnahan) 

Games 4, 5, 7 
Fun W i th Otir Family (Scott Foresman Company) 
Teacher-made materials 

Specific Skills Series (Bamall Loft, Ltd.) 
Eva luation : 

Ginn First Reader Achievement Test 
Unit Tests ~ Ginn Manual- 
Informal Reading Inventory*^ 
Teacher evaluation 



* Available through the Reading Department 



INFOPjmL RE.'^DlNG IIs^^ENTORY 



(LEVI:L 4-39 words) Punil 



Motivation: Do you think that Uncle Fred v;ill let the 
children help hiir.? 

5 "Come on" laughed Uncle Fred. 

10 ''Come into the garden, fanners. 

17 I have v7ork for you to do. 

23 There ij^ work in my garden 

28 for one, two, three farmers! 

35 Come with me and get to work. 

39 Let's plant the cabbage/' 

COMPREHENSION CHECK 

Fact 1. What was Uncle Fred going to plant? (cabbage) 
Fact 2. Where did Uncle Fred invite Susan and Betty to 

come? (into the garden) 
Inf • 3. Kow do you know that Uncle Fred will enjoy 

having Betty and Su^an help him? (he laughed) 
Inf. 4, VJhat vrork v7ill they do? (plant the cabbage) 
Voc. 5. Find the word that tells what the farmers will 

do to the cabbage. (plant) 



EVALUATION 



YES NO 



Reversals 
Inversion 
Substitution 
Punctuation 
Finger pointing 
Head movement 
Lip movement 

EXPLANATION 

V ocabulary 

Errors 

None 
2 

4 or more 

Comprehension 

None 
1 

2 or more 



Vocabulary 
Comprehension 



% Level 

99 Independent 

95 Instructional 

90 or less Frustration 



90 Independent 
75 Instructional 
50 or less Frustration 



LEVEL 5 



REIMFORCEI-ENT OP EMRT.CIV'^EI^T LEVEL 



Word Analysis S k '^.lls^ 

Si^-^ht Vocabulary: - Master vocabulary in Open The 

Gate or Tai^es to Remember 

Phonetic Analysis: - Master all letter names in 

printed or manuscript form 

- Identify initial consonants: 

j, z, k, y, V 

- Identify final consonants: 

d, k, m, n, p, t, r 

- Identify medial consonants: 

k, n, p, 2, t, r 

- Extend study of short vowels 

- Extend study of long vov/els 

- Introduce silent"e" rule 

- Extend study of blends: bl, 

pi, stj br, tr, gr, dr, fr, fl 

- Master digraphs: wh, ch, th, sh 

- Xatch rhyminp words 

- Develop ability to substitute 

initial and final consonants 
to make nev; words 

- Develop ability to substitute 

blends to make new words 

- Learn vrords V7ith silent conson- 

ants as sight words 

Structural Analysis: - Master plural form of nouns 

- Extend the study of singular and 

plural possessive forms of nouns 

- Extend the study of "s'*, "ed'^ 

*'inp/' forms of verbs 

- Continue to identify tv;o separate 

vTords in a compound word 

- Extend the ability to recognize 

word parts 

- Use contractions orally and read 

contraction without concern 
for origin 

- Continue development of auditory 

recof^nltion of the number of 
syllables 



Context Clues : 



- Combine auditory and context clues 

- Combine phonetic and context clues 
~ Use wliole sentence to identify 

unknown word 

- Begin to us^:^ contrast and compar- 

ison in context clues 
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Couiprehens ive S k i.ll3 

Main Idea: - UndorBtaud that a series of con- 

nected sentences are related to 
a single main idea 

- :.*ake generalizations to claiify 
main ideas 

Read to answer questions and to 

foilov7 oral and v/rittcn directions 
Develop the concept that details 
fill out, extend, clarify and 
document the main idea 
Listen, recall and reread for 
specific details 

Recall and arrange events in 
sequential order under teacher 
direction 
Dra-.j conclusions based upon a 
series of related events 

Inferential and 

Critical keadinp,: ~ Associate word symbol with picture; 

relate picture and text 

- Develop the ability to predict 

most logical of several giv<;in 
outcomes 

- Recognize cause and effect relation- 

ship 

- Recognize the difference betv/een 

opinion and fact 

- Distinguish fact from fancy 

- Distin^.uish true from untrue 

- Listen to poetr^j 

Study Skills 

Follo.7inr< Directions: - Gala Independence in following 

simple printed directions 

Locating and 

Organizing Information: ~ Understand the use of the table 

of contents 

- Use pictur-2 dictionary 

- Use alphabetical .-lequence in 

locating? iufonr.ation 

- Becom,e ai/are of various sources 

of information 

- Use v7ord clas'jif ications 
^ Clasrrify phrases 

- Organize materials in a sim.ple 

chart or story form 

- Develop the ability to locate 

places on simple maps: continue 
^ use of charts 
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Details: 



Sequence: 



Ilasterlng L'echanics of 

Silent and Oral llaading: - Learn to handle books correctly 

- T^ead silently with cornnrehens J.on 

- Le^irn to scan under teacher 

direc(:ion 

- Gain facility in readin^^ one 

sentence that extends from 
one lina to the next 

- Develop ability to read aloud 

with proper emphasis and 
clear pronunciation 

Texts : 

Open the Gate 
Talef; to Ker.i ember 

Sounds and Symbols - Level 2 (Ginn VJord Enrichment Program) 

Evaluation : 

Ginn Readiness Test for ^le Are Neiy^hbors 
Informal Reading Inventory* 
Teacher evaluation 



Available tlirough the Reading Department 



IMFO?iIi\L READING INVENTORY 



(LEVEL 5-41 words) Pupil 

Motivation: Let's read to find out about a little tree. 

7 A little pine tree was not happy. 

13 The little tree did not like 

17 its long green needles* 

22 "Other trees do not have 

25 long green needles. 

34 They have pretty leaves. 

41 I want to look like other trees/' 

COMPREHENSION CHECK 

Fact 1. \faat didn't the little tree like? (its needles) 

Fact 2, IJhat did the little tree want? (leaves) 

Inf. 3. How did the little tree feel? (not happy) 

Inf. 4. Could the pine tree really change? (no, make-believe) 

Voc. 5. How did the needles look? (long, green) 



EVALUATION 

Reversals 
Inversion 
Substitution 
Punctuation 
Finger pointing 
Head movement 
Lip movement 

EXPLANATION 

Vocabulary 

Errors 



YES NO 



None 



4 or more 



99 

95 

90 or 
less 



Vocabulary 
Comprehension 



Level 

Independent 

Instructional 

Frustration 



Comprehension 

None 
1 

2 or more 



90 
75 

50 or 
less 



Independent 

Instructional 

Frustration 
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LEVEL 6 
LEVEL REQUIPJEIIENTS 

Word Ar^alysis Skills 

Sight Vocabulary: - Ilaster vocabulary in We Are 

Neighbors - 226 words 

Phonetic iVnalysis: - Master all single consonant 

sounds in initial and final 
positions 

- Extend all long and short vowels 

- Develop silent^'e" rale 

- Introduce long vowels in two- 

letter words (me, my, go) 

- Introduce initial sp, t\^, cl, 

sw, si, sm, sn 

- Introduce final sh, ch, ck, 

nk, cks , X, ng 

- Introduce diphthongs ai, oa, 

ea, ee, ay 

- Extend ability to substitute 

blends in known words and 
to make new words 

- Recognize and use; an, a8t,ack, 
ar ,ace,aine,og,ot ,oc ,oat,own, 
ound,oy ,un,ut ,iin,ight , ill, 
ing, ip 

Drop "e'^ before *'ing" ending 

(come-coming) 
Learn words with silent con- 
sonants as sight words 
Extend study of singular and 
plural possessive forms of 
nouns and their variants 
(man 's --men' s) 
Master s, ed, ing form of verbs 
Extend use of compound words 
Extend ability to recognize 

word parts 
Introduce "er" as an agent (farmer) 
Recognize words in which final 
consonant is doubled before 
adding ing, ed, er 
Recognize words in which final "e" 
is dropped before adding suffix 
(true-truly) 
Recognize words in which "y" is 

changed to ''i'' 
Introduce contraction: that is - 
that's 

Develop auditory recognition of 
number of syllables 



Structural Analysis: 
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Context Clues: 



Compreheitslon Skills 
Main Idea: 



Details: 



Sequence ; 



Inferential and 
Critical Reading: 



Study Skills 
Following Directions: 



Locating and 
Organizing Information: 
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Combine phonetic and context 
clues 

Begin to use contrast and com- 
parison in context clues 

Use context clues for meaning 
and pronunciation 



Read to find the main idea of 

the story 
Choose titles for a story 
Find summarizing sentence 
Summarize main ideas of a story 

Read to answer questions and to 

follow written and oral directions 
Develop the concept that details 

fill out, extend, clarify and 

document the main idea 
Read to prove or refute answers 

to questions 
Read to recall story content 

Recall and arrange events in 
sequential order independently 

Draw conclusions based upon a 
series of related events 

Use sequential order to make in- 
terpretations and predictions 



Recognize cause and effect 

relationships 
Develop the ability to predict 

most logical of several given 

outcomes 
Read for clues that tell how 

characters look, feel, talk 
Make comparisons and contrasts 
Read simple poetry 
Distinguish fact from fancy 
Recognize the difference between 

opinion and fact 
Distinguish true from untrue 



Gain independence in following 
simple printed directions 



Organize materials in simple 

chart or story form 
Classify words and phrases 

that tell when and where 



- Use table of contents indepen- 

dently 

- Master correct sequence of the 

alphabet and alphabetical 
order by the first letter 

- Begin to use simplified dictionary 

- Begin to use library as a source 

of information 

- Become aware of the globe as a 

representation of the world 

- Become aware of compass directions 
~ Understand that small things on a 

map stand for large things in 
reality 

- Use simple legends to understand 

symbols 

Selecting, Evaluating 

and Recalling Information: - Listen to a speaker and recall 

facts given 

- Evaluate several responses and 

select the most suitable 

- Develop ability to gather relevant 

fact from short talk or from an 
informative selection read by 
the teacher 



Mastering llechanics of 

Silent and Oral Reading: - Ilaster correct handling of books 

- Read silently with comprehension 

- Scan to get specific information 

under teacher direction 

- Master reading one sentence that 

extends from one line to the 
next 

- Read with proper emphasis and 

pronunciation 



Texts: 



We Are Neighbo rs 

Vowels and Variants - Level 3 (Ginn Word Enrichment Program) 

Self-Help Activities 

We Are Neighbors workbook 



Supplementary Materials ; 

Specific Skill Series A (Bamell Loft Ltd.) 
Phonics He Use - Book B (Lyons & Camahan) 
Continental Press Worksheets 
Teacher-made matarials 
Friends Old and New (Scott Foresman) 



Evaluation: 



Durrell Informal Inventory 
Unit tests - Ginn Manual 
1^- Ginn Second Reader I Achievement f:est 
Informal Reading Inventory 
Teacher evaluation 



ERIC 
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INFORMAL READING INVENTORY 

{LEVEL 6-97 words) Pupil 

Motivation: Have you ever put up pretty wallpaper in your house? 

This is the story of Wendy and her mother at the wall- 
paper store. Read to find out what happened there. 

8 One day Wendy and her mother went into 

16 the wallpaper store. They v/anted to pick out 

20 wallpaper for Wendy's room. 

27 "Look, Mother!" said Wendy. "See all the 

35 rolls of wallpaper! At first I liked this 

45 green paper best of all. But now I like the 

51 yellow paper with the flowers better." 

59 Mother looked at the two rolls of paper. 

67 She said, "I like the yellow paper with 

75 the flowers better, too* May we have someone 

83 put it on the wall for us soon?" 

90 "Mr. Hall will come to your house 

97 tomorrow," said the man in the store. 

COMPREHENSION CHECK 

Fact 1. I'Jhy x^ere Wendy and Mother at the store? {to 

select V7allpaper for Wendy's room) 
Inf% 2. Why do you think Mother took Wendy to pick out 

the paper? (because Mother wanted Wendy to have 

a s ay in the decorating of her room) 
Fact 3. Who s;peaks first? (Wendy) 

Fact 4. Did Mother and Wendy like the same paper? Which 
one? (yes - the yellow flowered paper) 

Inf. 5. Was Wendy anxious to have the wallpaper hung? (yes- 
she asked if someone could paper the room "soon") 

EVALUATION YES NO 

Reversals 

Inversion 

Substitution 

Punctuation Vocabulary % 

Finger pointing Comprehension % 



Head movement 
Q Lip movement 
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EXPLANATION 

Vocabulary. 

E rrors 

1 
5 
9 

Comprehens ion 

0 
1 
3 



% Level 

99' Independent 

95 Instructi'jnal 

90 or less Frustration 



99 
75 

50 or less 



Independeat 

Instructional 

Frustration 
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LEVEL 7 



LEVEL REQUIREMENTS 



VJord Analysis Skills 

Sight Vocabulary: - Master vocabulary in Around the 

Comer - 223 words 

Phonetic Analysis: - Master all sinf^le consonant 

sounds in medial position 

- Recognize and use medial double 

consonants-bb ,ll,nn,tt ,rr,dd,pp 

- Extend study of all long and 

short vowels 

- Introduce vov/els before r,l,w 

- Introduce short vowel sound in 

the medial position 

- Develop silent '*e^^ rule 

- Develop loxig vowels in t^^o- 

letter words 

- xlaster two-letter blends~sc,sp ,qu 

- Introduce three-letter blends- 

str, spr, scr, thr, squ 

- Introduce study of digraphs and 

dip thongs ou, ov7,oi,oy ,oo,ui 
(fruit) 

- Recognize and use - ad, at, ar, ay, 

et , ed , er , ew , ish , ine , ick , ink , 
ike , op , OS e , ob , ock , ow , ou 

- Introduce variant sound'^ of c 

(hard and soft) 

- Learn words with silent conson- 

ants as sight words 

Structural Analysis: - Drop "e" before verb ending 

(come-coming) 

- Extend study of singular and 

plural possessive forms of 
nouns and their variants 

- Extend the study of compound words 
~ Introduce hyphenated words 

- Extend the ability to recognize 

word parts 

- Extend the recognition of "er*' 

as an agent (farmer) 

- Introduce "'er*' as a comparative 

(nearer , longer , smaller) 

- Recognize words in which final 

consonant is doubled before 
adding "lng»% *'er'* 

- Recognize words in which final 

"e" is dropped before a suffix 

- Recognize words in which ''y" is 

changed to ''i*' 



Context Clues: 



Recognize suffix: self, by, ness , 
full, ish 

P.ecognize prefix **un" 

Introduce contractions let's, 
didn^t, isn^t, don't, can't, 
wouldn' t ,couldn' t ,it's , there's y 
v;here ' s , I 'm , I'll, doesn ' t 

Develop auditory recognition of 
numbers of syllables 

Use context clues for meaning and 

pronunciation 
Combine phonetic and context clues 
Continue to use contrast and com"- 

parison in context clues 



Comprehension Skills 
Main Idea: 



Details: 



Read to find the main idea of a 

paragraph 
Find summarizing sentence 
Suinmarize main ideas of a story 

Read to ansv/er questions and to 

follow written and oral directions 

Develop the ability to use details 
in preparing material for oral or 
V7ritten presentation 

Develop the idea that details fill 
out , extend , clarify , and docu- 
ment the main idea 

Read to prove or refute answers 
to questions 



Sequence ; 



Inferential and 
Critical Reading: 



Recall and arrange events in 
sequential order independently 

Use sequential order to make 
predictions and interpretation 

Draw conclusions based upon a 
series of related episodes 



Recognize cause and effect 
relationship 

Develop ability to predict most 
logical of several outcomes 

Drav7 conclusions; make generaliz- 
ations 

Recogtxize the difference between 

opinion and fact 
Make comparisons and contrasts 
Read for clues that tell how the 

characters look, feel and talk 
Distinguish true from untruo 
Distinguish fact from fancy 
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Study Skills 
Following Directions: 



Locating and 
Organizing Information : 



Selecting , Evaluating 
and Recalling Information 



Distinguish relevant from 
irrelevant 

Distinguish probably from im- 
probable 

Read sL-nple poetry 



Develop the ability to observe a 
specific pattern in following 
directions: read entire problem 
for general idea; reread to note 
specific steps to be taken; carry 
out steps; read problem again to 
insure all steps were fully 
carried out 



Organize materials in simple chart 
or story form 

Classify v/ords and phrases that 
tell when and where 

Use table of contents independ- 
ently 

Ilaster alphabetical order by 

second letter 
Use a simplified dictionary 
Use a glossary 

Use the library as a source of 

information 
Find specific information 

and record it 
Become aware of the globe as a 

representation of the world 
Become aware of directions 
Understand that small things on 

a map stand for large things 

in reality 
Use simple legends to understand 

symbols 



Evaluate several responses and 

select the most suitable 
Develop ability to gather relevant 

facts from short talks or from an 

informative selection read by the 

teacher 

Show ability to retain and recall 
what has been read 



Mastering Mechanics of 
Silent and Oral Reading: 
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Read silently with comprehension 
Learn to skim to gain general idea 
Scan under teacher direction 
Read aloud v/ith proper emphasis 
and pronunciation 



Texts : 



Around the Corner 

Vowels and Variants - Level 4 (Ginn Word Enrichment Program) 
Self-Help Activities 
Around the Comer Workbook 



Supplementary Materials : 

Specific Skill Series - Book B (Barnell Loft, Ltd.) 
Phonics We Use - Book C (Lyons & Carnahan) 
Continental Press Worksheets 
Basic Reading (Lippincott) 
Teacher-made materials 

More Friends Old and New (Scott Foresman) 



Evaluation : 

Ginn Second Reader II Achievement Test 
Unit tests - Ginn Reading Manual^* 
Durrell Informal Inventory^* 
Teacher Evaluation 
Informal Reading Inventory* 



* Available through the Reading Department 



INFOBIIAL READING IMVENTORY 

(LEVEL 7 135 words) Pupil 

Motivation: Have you ever been out in the country? l^at were 
the sounds you heard? This is a story of a woman 
who didn't hear enough noises on her farm, 

10 The little woman was sad. So she went to a 

20 neighbor's house and said, ''l-That can I do to get 

25 some noise on ray farm?" 

32 ''Buy some animals," said the neighbor. "Buy 

42 some animals that make noises. Buy a cow or a 

51 rooster. Who ever heard of a farm without animals?'' 

59 "Thank you," said the little woman. So she 

65 x>7ent away and bought a cow. • 

73 '^Moo, moo" paid the cow. The little woman 

83 thought that was a fine noise., But it was not 

93 enoughs need some more noises on my farm," she 

94 said. 

102 So the little woman bought a dog. "Bow-wow," 
111 barked the dog. The little woman thought that was 
114 a fine noise, 

123 Now all day long the little woman could hear 
129 ''Bow-wow Moo-moo bow-wow." She liked the 
135 noise, but it was not enough, 
COMPREHENSION CHECK 

Fact 1. Hov; could you tell the little woman was not in a 
city? (lived on a farm, had farm animals, x^as 
very quiet) 

Fact 2. From whom did the little woman peek advice? (her 
neighbor) 

Inf, 3. Did the woman think her neighbor had given her 

good advise? (yes, because she quickly followed it) 
Fact 4, What animal did the little woman buy first? (cow) 
Voc. 5, Vlhat tells us that the woman was not yet satisfied? 
("it was not enough") 
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EXPLANATION 

Vocabulary 

Errors 

1 
7 

13 

Comprehension 
0 



% 

99 
95 

90 or less 



99 
75 

50 or less 



Level 

Independent 

Instructional 

Frustration 



Independent 

Instructional 

Frustration 
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LEVEL 8 

REINFORCEMENT OR ENRICHMENT LEVEL 



Word Analysis Skills 

Sight Vocabulary: - Master vocabulary iu Ranches 

and Rainbows or Story Land 
Favorites 

Phonetic Analysis: - Master all long and short 

vowel sounds 

- Master medial double consonants 

- Extend knov7ledge of vowel 
before r , 1 , w 

- Master silent "e" rule 

- Associate short vowel sound 
with medial position 

- Associate the long vowel sound 
with letter v/ords (me, my, go) 

- Introduce diphthong ^'ou*' 

- Master hard and soft sounds of 
c and introduce the hard and 
soft sounds of p 

" Master previously taught phono- 
grams 

- Learn words with silent consonants 
as sight words 

- Mastet singular and plural 
posswissive form of nouns 

- Extend use of compound and 
hyphenated words 

- Recognize root forms when in 
different positions 

- Recoj^^nize "er'' as an agent 

- Recognize comparative verb forms 

- Recognize words in which final 
consonant is doubled before 
adding Ing, ed, er 

- Recognize words in which final 
"e'' is dropped before adding 
suffix 

- Recognize suf fix-self , by ,ness , 
full, ish 

- Recognize prefix "un'' 

- Recognize words in v/hich y is 
changed to i 

- Master contractions v/lth one 
letter missing 

- Develop auditory recognition of 
number of syllables 

~ Introduce syllabication 

- Introduce division of words with 
double consonant 

- Introduce division of compound 
words 



Structural Analysis: 
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Context Clues: - Use context clues for meaning 

and pronunciation 

- Coinbine plionic and context clues 

- Contlnuia to use contrast and 

comparitjon in context clues 

Comprehension Skil ls 

Main Idea; - Read to find the main idea of 

a paragraph 

- Find summarizing sentence 

- Summarize main ideas of a story 

- Choose titles for a story 

Details: - Read to answer questions and to 

follov; written and oral directions 

- Develop the ability to use details 

in preparing material for oral or 
written presentation 

- Develop the idea that details fill 

out, extend, clarify, and docu- 
ment the. main idea 

- Read to prove or refute answers 

to questions 

Sequence: - Recall and arrange events in 

sequential crder independently 

- Dra\7 conclusions based upon a 
series of related episodes 

- Use sequential order to make 
predictions and interpretation 

- Recofuilze cause and effect 
relationship 

- Develop ability to predict most 
lop.ical of several outcomes 

- Read for clues that tell hov7 the 
characters look, feel and talk 

Make comparisons and contrasts 

- Draw conclusions; make generaliz- 
ations 

- Recognize the difference between 
opinion and fact 

- Distinguish fact from fancy 

- Distinguish true fro^" untrue 

- Distinguish probable from im- 
probable 

- Distinguish relevant from 
irrelevant 

- Read simple poetry 

Study Skills 



Inferential ^nd 
Critical Reading: 



Following Directions: 



- Extend the ability to follow 

written directions independently 
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Locating and 
Organizing Information: 



Organize material in simple chart 

or story form 
Classify words and phrases that 

tell when and where 
Use table of contents independently 
Master alphabetical order by 

second letter 
Use a simplified dictionary; use a 

glossary 
Use the library as a source of 

information 
Find specific information and 

record it 
Summarize information 
Use globe to find and identify 

large land areas 
Use the legend to understand 

symbols 

Develop ability to read and follovJ 
charts 



Selecting, Evaluating 
and Recalling Information: 



Develop ability to gather facts 
from short talks or from an 
informative selection read by 
the teacher 

Shov7 ability to retain and recall 
what has been read 

Evaluate several responses and 
select the most suitable 



Mastering Mechanics of 

Silent and Oral Reading: ~ Become aware of different rates 

of reading 

- Continue practice of skimming 

- Scan under teacher direction 

- Read aloud with proper emphasis 

and pronunciation 



Texts : 



Ranches and Rainbox'/s - reinforcement 
Story Land Favorites - enrichment 

Vowels and Variants - Level 4 (Ginn Word Enrichment Series) 
Evaluation: 



Informal Reading Inventor^^^ 

Ginn Readiness Test - Finding New Neighbors 

Teacher evaluation 
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* Available through the Reading Department 



INFORI'lAL READING INVENTORY 

(LEVEL 8 - 118 words) Pupil 

Motivation: Have you ever gone to an amusement park or a fair? 

Read to see v7hat happened to Bonnie and Bill when 
they were at the fair. 

10 Bonnie and Bill had a wonderful day at the fair. 

22 Now it x^as time to go heme. They v/ere on their way 

32 to the truck V7ith Father when they came to the 

33 raerry-go-round . 

41 '^Oh, Father," said Bonnie. "Ple ase may we ride 

48 on the big merry-go-round before we go?*' 

57 "Yes!" said Billy. "I would like to ride a 

61 bucking bronco, please. Father." 

70 "Come and ride," called the man who was selling 

78 tickets. "Come and see Jingle the monkey dance,'* 

88 Tlie man had a long rope on Jingle. The little 

96 monkey danced and danced as the merry-go-round went 

101 around and around and around. 

Ill Bonnie and Billy had a good time on the merry- 
118 go-round. They had fun vjatching Jingle dance too. 
COMPREHENSION CtlECK 

Voc. 1. I'lhat is a fair? (showing of products or animals; 

entertainment and sale of articles) 
Fact 2. What did the children want to do before leaving 

the fair? (ride on the merry--go-round) 
Fact 3. Who is Jingle? (the dancinj? monkey) 
Inf. 4. VJas it a real bucking bronco that Billy wished 

to ride? (no, it was part of the merry-go-round) 
Inf» 5. l^at part cf the day was it? (probably late 

afternoon because it was time to leave) 
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EXPLANATION 

VocabulaTTy 

Errors 

1 
6 

12 

Comorehenaion 



% 

99 
95 

90 or less 



Level 

Independent 

Instructional 

Frustration 



0 
1 
3 



99 
75 

50 or less 



lRc7ependent 

Instructional 

Frustration 
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LEVEL 9 



LEVEL REQUIREMENTS 



Word Analysis Skills 
Sight Vocabulary: 

Phonetic Analysis: 



Structural Analysis: 



Context Clues: 

Comprehension Skills 
Main Idea: 



Details: 



Master vocabulary in Finding 
New Neighbors - 335 words 

Extend study of vowels before 
r, I5 w 

Associate sounds of consonant 
blends with their symbols in 
all positions- (twenty i> explain 
entrance, scratched) 
Introduce sounds *'oi^* and *'ei" 
Identify silent consonants (kn) 
Learn variant sounds of s(s and z) 

Extend the study of hyphenated 
words 

Extend the study of compound words 
Recognize root form when in 

different positions 
Learn suffixes er^ est, ed, ing 
Introduce be, a, re (prefixes) 
Learn division of words with 

vovrel digraphs 
Introduce vov7cl sound in open 

and closed syllables 
Recognise prefixes, suffixes as 

syllables 

Use context clues for meaning 
and pronunciation 



Read to find the main idea of 

the story 
Read to find the main idea of 

the paragraph 
Find summarizing sentence 
Choose title for a story 

Read and follox^7 directions 
B.ecall and organize details 
Identify quotations 
Develop the ability to use details 

in preparing materials for oral 

or VTritten presentation 
Read to prove or refute answers to 

questions 



Sequence: - Recall and arrange events in 

sequential order independently 

- Use sequential order to make 

interpretations and predictions 

- Draw conclusions based upon a 

series of related episodes 

Inferential and 

Critical Reading: - Recognize cause and effect 

relationships 

- Read for clues that reveal 

character traits 

- Make comparisons and contrasts 

- Draw conclusions; make 

generalizations 

- Make judgments, inferences, 

and form opinions 

- Recognize the difference 

between opinion and fact 
Distinguish fact from fancy 

- Distinguish true from untrue 

- Distinguish between probable 

and improbable 

- Distinguish between relevant 

and irrelevant ideas 

- Note figurative language 

- Read and interpret poetry 

Study Skills 



Following Directions: - Extend ability to follow written 

directions independently 

Locating and 

Organizing Information: - Become aware that information may 

be found in many types of printed 
materials; begin to develop skill 
in deciding which reference to 
use to find specific information 

- Introduce use of card catalogue 

- Use glossary, dictionary and 

encyclopedia for learning pro- 
nunciation, alphabetizing, multi- 
meaning, entry word, guide words 

- Make a simple outline 

- Classify information 

- Suimnarize information 

- Use a time line to understand 

story events in perspective 

- Use globes, maps to locate and 

identify specific locations 

- Use table of contents independently 
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Selecting, Evaluating 

and Recalling Information; 



Mastering Mechanics of 
Silent and Oral Reading: 



Select suitable reading materials 

for different purposes 
Extend ability to gather rv.levant 

facts 



Continue practice of skimming 
Develop ability to read aloud 

with proper emphasis and clear 

pronunciation 
Begin to adjust rate of reading 

for specific purpose 
Scan for specific information 



Texts : 



Finding New Neighbors 

Finding New Neighbors - workbook 

Self-Help Activities 

Sounds and Syllable s - Level 5 (Ginn Word Enrichment) 

Supplementary Material : 

Specific Skills Series (Eamell Loft, Ltd.) 
Phonics We Use - Book C (Lyons & Carnahan) 
Continental Press Worksheets 
Teacher-made materials 
Roads to Follow (Scott Foresman) 



Evaluation: 



Ginn Achievement Tests 
Unit Tests - Ginn Manual^ 
Teacher evaluation 
Durrell Informal Inventory* 
Informal Reading Inventory* 



* Available through the Reading Department 
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INFORtlAL READING INVENTORY 

(LEVEL 9 - 110 words) Pupil 
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Motivation: A group of animals were traveling together, looking 
for a place to live. Let's read to find out what 
the animals found. 

11 "There must be a house no great way off," he called. 

15 '1 see a light." 

26 "If that is so, we had better go there" said the 
37 donkey, "for this place is not the best in the world." 
46 The four hurried toward the spot where the rooster 
50 had seen the light. 

60 The donkey, who was the tallest, walked up to the 
64 house and peeped in. 

71 ^'hat do you see?" asked the rooster. 

82 "I see a table loaded with all kinds of good things, 

92 said the donkey, "and some thieves are sitting around it. 

103 "That would be a good place for us to stay," said 

110 the rooster. "Let's scare the thieves away." 

CO^^PREHE^^SION CHECK 

Fact 1. l^o had .seen the light? (rooster) 
Fact 2. VJho V7as the tallest animal? (donkey) 
Inf. 3. Did the donkey see food? (yes) 

Inf. 4. VJhat makes you think so? (table loaded with good things) 
Voc. 5. Find the word that means "more than one thief!" (thieves) 
Fact 6. What did the rooster suggest to get rid of the thieves? 
(scare them) 

EXPLANATION 
Vocabulary 

Errors % Level 

I 99 Independent 

5 95 Ins tructional 

II 90 Frustration 
Comprehension 

None 90 Independent 

1 75 Instructional 

3 50 Frustration 



LEVEL 10 
LEVEL REQUIREI'IEOTS 



Word Analysis Skills 
Sight Vocabulary: 

Phonetic Analysis: 



Structural Analysis: 



Context Clues: 

Comprehension Skills 
Main Idea: 



Master vocabulary in Friends Far 
and Near - 347 v/ords. 

Introduce recognition of all 
letters of the alphabet in 
cursive x^riting 
Master vovels before r, 1, and w 
Define and extend knowledge of 
digraphs 

Extend knowledge of digraph (ea) 

following r 
Recognize phonorrrans - ung, uin 
Recognize variant sounds of wr, gn 

Extend the study of corapound words 

Extend the study of hyphenated words 

Recognize root form when in different 
positions 

Recognize change in root form, f to 
V before es is added (wolf-wolves) 

Recognize prefixes and suffixes as 
syllabic units 

Introduce contractions with two 
or more letters missing(I 've,I 'd) 

Introduce schx^7a sound 

Begin study of accented and un- 
accented syllables 

Extend study of division of words 
with vowel digraphs 

Recognize that each syllable has 
a vowel sound 

Extend acudy of vowel sound in 
open and closed syllable for 
syllabication (po ta to - open- 
long sound; pis ton- closed- 
^...c sound) 

Use context clues for meaning and 
pronunciation 



Skim to find main idea 
Select titles for paragraphs 
Select subtitles for stories 
Find surnr.arizing sentence 
Summarize main ideas of a story 



Details: - Read aud follow directions 

- Read for detail and accurate recall 

- Identify quotations 

- Develop the ability to use details 

in preparing materials for oral 
or written presentation 

- Read to prove or refute answers to 

questions 

Sequence: - Arrange events in sequence 

independently 

- Draw conclusions based upon a 

series of episodes 

- Use sequential order to make 

interpretations and predictions 

Inferential and 

Critical R.eading: - See cause and effect relationships 

- Read for clues that reveal character 

traits 

- Make comparisons and contrasts 

- Draw conclusions; make generaliza- 

tions 

- Make judgments, inferences, and 

form opinions 

- Detect mood and setting of a 

situation 

- Recognize the difference between 

opinion and fact 

- Distinguish fact from fancy 
* Distinguish true from untrue 

- Distinguish between probable 

and improbable 

- Distinguish between relevant 

and irrelevant ideas 

- Note figurative language 

- Read and interpret poetry 

Study Skills 

Following Directions: - Extend the ability to follox^7 

written directions independently 

Locating and 

Organizing Information: - Use alphabetizing skills independ- 

ently to locate information in 
dictionary, encyclopedia, glossary 
and card catalog 

- Identify diacritical marks, schwa, 

guide words, entry word 

- Locate specific information from 

reference material 

- Use table of contents with facility 

- Make a simple outline 

- Classify information 



Selecting, Evaluating 

and Recalling Information: 



Mastering Mechanics of 
Silent and Oral Reading: 



Organize information from one 

source 
Summarize information 
Extend use of globes, maps, etc. 



Continue to select suitable reading 
materials for different purposes 

Extend ability to gather relevant 
facts 



Adjust rate of reading for 

specific purpose 
Continue practice of skimming 
Scan independently to locate 

specific information 
Further develop the ability to 

read aloud with proper emphasis 

and clear pronunciation 



Texts : 



Friends Far and Near 

Friends Far and Near - Workbook 

Level 5> (Ginn Word Enrichment Program) 



Self-Help Activities 
Sounds and Syllables 



Supplementary Materials : 

Specific Skills Series, Books C,D,E (Barnell Loft, Ltd.) 

Phonics We Use , Book C & D (Lyons & Carnahan) 

Continental Press Worksheets 

SRA Reading Laboratory IC 

Teacher-made materials 

More Roads to Follow (Scott Foresman) 



Evaluation! 



Ginn Achievement Test 
Unit Tests - Ginn Manual * 
Durrell Informal Inventory* 
Informal Reading Inventory'^'f 
Teacher evaluation 



* Available through the Reading Department 



infor:-ial reading inventory 



(LEVEL 10 - 79 words) Pupil 

Motivation: Forest fires strike terror to people who live near 
a forest. Let's read to find out one of the ways 
used to stop a fire from spreading. 

10 "It's a forest fire and a bad one," said Father; 

19 "Everyone get some buckets and shovels and axes! Hurry! 

31 These woods are so dry that a fire will spread fast. I 

45 think we can dig a ditch in time to head it off if x^7e 

46 hurry!" 



56 All the men started up the hill with buckets, axes, 

58 and shovels • 

69 "How can a ditch stop a forest fire?" Katy asked David. 

79 "Fire can't jump a wide ditch of earth", David said. 



COMPREHENSION CHECK 

Fact 1. \^at things did Father ask everyone to bring: 

(buckets, shovels , axes) 
Fact 2. Why would the fire spread fast? (x^70od9 were dry) 
Inf. 3. I^ere would the men dig the ditch? (near the fire) 
Fact 4. Why would digging a ditch help? (Fire could not 

jump over a ditch) 
Voc. 5. Find the word that means "to move quickly from one 

place to another." (spread) 
Inf. 6. VJlio did not knov/ that a ditch would help? (Katy) 

EXPLANATION 

Vocabulary 



Errors % Level 

1 99 Independent 

4 95 Instructional 

8 90 Frustration 

Comprehension 

None 99 Independent 

1 75 Instructional 

3 50 Frustration 



LEVEL 11 



REINFORCEMENT OR Er^RICHIIENT LEVEL 
Word Analysis Skills 



Sight Vocabulary: 
Phonetic Analysis: 
Structural Analysis; 



Context Clues : 

Comprehension Skills 
Main Idea: 



Master vocabulary in Fun and 
Fancy or uoorxvray to Adventure 

Master recognition of all letters 
of the alphabet in cursive writing 

Extend the study of digraphs 
Extend the study of compound words 
Master the study of hyphenated 
words 

Recognize root form when in 

different positions 
Recognize change in root form: 

f changed to v before es is 

added (wolf-v;olves) 
Find derived form of words (muddy, 

rainy, teacher, actor, busily) 
Master prefixes - be, a, re 
Master suffixes - er, est, ed 
Extend knowledge of schwa sound 
Recognize prefixes and suffixes 

as syllabic units 
Pronounce syllabic consonant n 

(button-button) (little-litt'l)_ 
Extend study of accented and 

unaccented syllable 
Extend Btudy of division of \;ords 

with vowel digraphs 
Recognize that each syllable has 

a vowel counu 
bxtend study of vowel sound in open 

and closed syllable (po ta to- 

open-lonf^ sound, pis ton-closed 

short sound) for syllabication 

Use context clues to determine 
meaning and pronunciation 



Recognise main idea may appear at 
th^^ beginning, middle or end of 
a paragraph 
Arrange main ideas in sequence 
Find summarizing sentence 
Summarize main idea of a story 
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Details: - Read and follow directions 

- Read for detail and accurate recall 

- Identify quotations 

- Read to prove or refute answers 

to questions 

Sequence: - Recall and arrange events in 

sequent:' order independently 

- Draw conclusions based upon a 

series of relate^ episodes 

- Use sequential order to make 

interpretations and predictions 

Inferential and 

Critical Reading: - See cause and effect relation- 

ships 

- Read for clues that reveal 

character traits 

- Make comparisons and contrasts 

- Draw conclusions ; make gereral- 

izations 

- ilake judgments, inferences and 

form opinions 

- Detect mood and setting of a 

situation 

- Recognize the difference between 

opinion and fact 

- Distinguish fact from fancy 

- Distinguish true from untrue 

- Distinguish between probable 

and improbable 

- Distin.^,uish between relevant 

and irrelevant 

- Note figurative language 

- Read and interpret poetry 

Study Skills 

Following Directions: - Extend ability to follow 

written directions Independently 

Locating and 

Organizing Information: - Extend use of card catalog 

- Use alphabetizing skills beyond 

second letter to locate in-- 
formation in dictionary, en- 
cyclopedia, glossary and card 
catalog 

" Identify diacritical marks, schwa, 
guide words, entry words, re- 
spelling and select correct 
definition 
Organize information from one 
source 

- Extend knowledge of outlining by 

mrking an outline from notes 

ERIC 



- Summarize information 

- Extend use of maps, globes to 

locate and identify locations 

Selecting, Evaluating 

and Recalling Information: - Select suitable reading material 

for specific purpose 

- Recopnize literary forms (play, 

folktale, etc.) 

- Extend ability to gather relevant 

facts 



Mastering Mechanics of 
Silent and Oral Keading: 



- Adjust rate of reading for 

specific purpose 

- Continue to develop the ability 

to read aloud with proper 
emphasis and clear pronunciation 



Texts ; 

Fun and Fancy 
Doon^/ay to Adventure 

Ilore Sounds and Syllables (Cinn Word Enrichment Series) 

Level 6 

Supplementary ?laterials : 

SRA Reading Laboratory IC 

Phonics We Use - Book D (Lyons & Carnahan) 

Specific Skills Series, Books C,D, & E (Barnell Loft, Ltd.) 
Evaluation : 

Ginn Fourth Reader Readiness Test for Roads to Every\^yhere 
Informal Reading Inventory^''- 
Unit Tests - Ginn Manual^ 
Teacher evaluation 



Available through the Reading Department 
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INFORIIAL READING IIT^/ENTORY 
(LEVEL 11 - 86 words) Pupil^ 



Motivation: Do you know what an orphan is? Read to find out 
about a trip one orphan took. 

11 Once upon a time, in a village, there lived a boy 

20 named Dick ^^Jhittington. He had no mother and no 

27 father. He was alone in the v/orld. 

37 Dick had often heard the men of the village talk 

46 about a great city called London. They said the 

51 streets were made of gold. 

61 Dick Vaought, "I'd like to see the great city of 
71 LondjQ. I might find woru there. Then I would have 
75 some of the gold/' 

85 So Dick l-Jhittington set out for the great city of 

86 London • 
COl-IPREHENSION CHECK 

Fact 1. Did Dick live in a village or a city? (village) 
Inf. 2. I^at do you think probably happened to Dick's 

parents? (they died) 
Fact 3. I^at city did Dick want to visit? (London) 
Fact 4. I^at tv/o things did Dick want to find in London? 

(work, gold) 

Voc. 5. Give an expression that means the opposite of 

''alone." (with someone) 
Fact 6. VJho often talked about London? (the men of the village) 
Fact ?• With what did Dick think the streets of London were 

covered? (v/ith gold) 
Inf. 8. Do you think Dick was ambitious? (yes, he wanted to 

find work) 

EXPLANATION 
Vocabulary 

Errors % Level 

1 99 Independent 

4 95 Instructional 

13 90 Frustration 

Comprehension 

None 90 Independent 

O 2 75 Instructional 

ERXC ^ 50 Frustration 



LEVEL 12 



LEVEL PEOUIRETIENTS 

Readiness for Independent Study 

A Resource Level to be taught by the Librarian and 
Resource Teacher. 

1. How to use the library 

a. Review layout and card catalogue 

b. Choosing books for specific purposes (Dewey Decimal System) 

2. Hov7 to use reference sources in school and public libraries 

a. Introduction to use of the encyclopedia 

b. Improved speed, skill and proficiency in the use of 
dictionaries 

c. Yearbooks and almanacs 

d. Indexes 

e. Other reference books 

f. Atlases and gazeteers 

g. Abstracts 

3. Fundamental skills of xn-iting reports 

a. Selecting a topic 

b. Narrowing theme 

c. Preliminary research 

d. Basic approaches - 

1. Contrasting 

2. Tracing 

3. Criticizing 
4 • Linking 

5. Identifying 

e. How to organize ideas 

f. Kovr to outline 

g. Note-taking 

h. Quoting 

i. Paraphrasing 
j. Footnoting 

k. VJriting first draft 
1. Grammar check 
ra. Bibliography 

n. Typing requirements (optional) 

4. Oral pupil reports 

a. Responsibilities of the speaker 

b. Responsibilities of the audience 

c. Standards or guides for harmonicms^ prodvuitivc dLiacuRsion 



5. Pvefined skills of group work 



a. Group members 

b. Group leaders 

Materials and Experiences : 

Trip to Hartford Public Library 
Trip to Avon Public Library 

The Harcourt Brace School Dictionary Workbooks I and II 

Programmed exercises and tests on basic dictionary skills 
Dictionary Worksheets 

llox-j to Use an Encyclopeu.ia, World Book Encyclopedia Workbooks 
1, 2 or 3 

About Writing Reports, A Scriptographic Unit of Knowledge 
Better Reading, Gainsburg & Spector 
Eye-Gate Films trips 

A. Introduction to the card catalog 

B. Explaining the Dewey Decimal Classification System 

C. Using reference material 
Worksheets on our library 

Role playing 
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LEVEL 13 



LEVEL REQUIREl-OZNTS 

Word Analysis Skill s 



Sight Vocabulary: 
Phonetic Analysis: 



Structural Analysis: 



ERIC 



- Master vocabulary in Roads to 

Everywhere 

- Gain facility in associating 

correct sounds with all vowel 
variants in conjunction with 
dictionary skills 

- Recognize that initial or final 

sounds may be a combination of 
consonants one of which is 
silent, e.g. , gn,mb,ph 

- Extend the study of digraphs 

- Recognize compound word formed 

v/ith a known word and an un- 
knovm word when the new word may 
not be in the oral vocabulary, 
e.g., downcast 

- Master root: form when in different 

positions, e.g., selfless, and 
unselfish, himself 

- Master change in root form: f changed 

to V before es is added (wolf- 
wolves) 

- Learn prefix - dis 

- Learn suffixes - able,ese,ful,ish, 

ment ,ness ,ward , th , teen , ly 

- Understand that each syllable has 

a vowel sound and that a word 
has as many syllables as it has 
vowel sounds 

- Learn that ed is a separate syl- 

lable when it is added to words 
ending in d or t; e.g. suggested, 
folded 

- Recognize that *'en" when added to 

a noun makes a descriptive adject- 
ive (golden, v^ooden) and when 
added to a verb, denotes completed 
action (fallen, written) 

- Apply rules of syllabication in 

attacking words: 

1, I'Then one vowel letter is In a 
word the vowel usually has the 
short sound unless it is at the 
end of a word. 

2. IVhen two vowels appear to- 
gether, the first is usually 
long and the second silent 
(feel, wait, oak) 



Context Clues : 
Comprehension Skills 



- Use context clues to determine 
meaning and pronunciation 



Main Idea: - Summarize main ideas of a story 

- Read to recall specific details 

to support main idea and to 
verify answers and opinions 

- Select and outline main and 

subordinate ideas 

- Find summarizing sentence 

Details: - Associate events with titles 

and sub-titles 

- Read to prove or refute answers 

to questions 

- Develop the ability to use details 

in preparing material for oral 
or written presentation 

Sequence: - Read and arrange events in 

sequential order independently 

- Draw conclusions based on a 

series of related incidents 

- Use sequential order to make 

interpretations and predictions 

Inferential and 

Critical Reading: - Recognize cause and effect 

relationship 

- Read for clues that reveal 

character traits 

- Hake comparisons and contrasts 

- Draw conclusions; make 

generalizations 

- Hake judgments, inferences and 

form opinions 

- Detect mood and setting of a 

situation 

- Recognize the difference between 

opinion and fact 

- Distinguish fact from fancy 

- Distinguish true from untrue 

- Distinguish probable from improbable 

- Distinguish relevant from 

irrelevant 

- Discriminate between serious and 

humorous 

- Recognize slant, bias and propa- 

ganda 

- Recognize author's purpose, mood 

and use of imagery, similes and 
metaphors 
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Study Skills 
Follo\7ing Directions: 

Locating and 
Organizing Information; 



Selecting , Evaluating 

and Pvecalling Information; 



Mastering Mechanics of 
Silent and Oral Reading: 



Recognize different forms and 
styles of writing-prose, poetry, 
short story, essay, science 
fiction, journalism, etc. 

Read and interpret poetry 



Extend the ability to follow 

written directions independently 



Locate inforiiiation in dictionary, 
encyclopedia, glossary and 
card catalog, newspapers, and 

Recognize dlact J t-.i o.al marks 
Identify schwa, guide words, 

entry word, respelling and 

select correct definition 
Extend outline technique using 

major and minor headings 
Summarize information 
Organize information from one 

source 

Develop content vocabulary 
Develop the ability to read 

and follow diagrams^ charts, 

schedules 
Extend knowledge of map symbols 



Select suitable reading materials 

for different purposes 
Recognize literary forms (play, 

folktale 5 etc.) 
Begin to select more than one 

source for information 



Extend skill of effective 
delivery in oral reading 

Adjust rate of reading for 
specific purpose 



Texts: 



Roads to Everywhere 

Roads to Everyx^here Workbook 

Self-Help Activities 

Working With Words (Ginn Word Enrichment Series) 
Evaluation : 

Ginn Achievement Test 
Unit Tests - Ginn Manual 
Informal Reading Invcixtory 
Q Durrell Informal Inventory 




Teacher Evaluation 
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INFORMAL READING INVENTORY 

(LEVEL 13 - 190 words) Pupil_ 



ERIC 



Motivation: Can you imagine x^hat fun it v7ould be to x-jash an 
elephant? Read to see how Xotarem feels about 
washing one. 

10 Totarem had long since forgotten to be afraid, and he 
21 even dared to scrub in the elephant's big ears and around 
24 her little eyes. 

35 That evening when he went home, he had money In his 

47 pocket, and he was so proud that he called all his friends 

58 together to tell them what a wonderful boy he was. And 

65 he pulled the gray kitten's tail again. 

74 VJhen Saturday came, Jai and two village boys followed 

85 Totarem into the city and to the pool. The keeper lay 

96 down and went to sleep under the vjild fig tree. And 

104 Totarem began scrubbing behind the elephant's ears as 

114 though he had been cleaning elephant's ears all his life. 

123 "Oh my grandfathers!" said one of the boys, "Her 

133 right ear is as large as my father's dinner plate." 

143 "Her left ear is the size of my uncle's umbrella," 

151 said the other boy. "Aren't you afraid, Totarem?" 

160 "Oh my, no," said Totarem, "The elephant may be 

170 enormous with ears like umbrellas, but she is as stupid 

173 as a mountain." 

186 He began to jump up and down on her back to shox7 them 
190 hox-j brave he was. 
COMPREHENSION CHECK 

Fact 1. VHiat part of the elephant did Totarem scrub? 
(ears , eyes) 

Fact 2. On what day of the week did Totarem go to the 
1^" pool? (Saturday) 



Inf, 3. How do you think Totarem could reach the elephant's 

ears? (have elephant lie dovn) 
Inf. 4. \^at was 'brave' about Totarem jumping on the 

elephant's back? (elephant might have attacked) 
Voc. 5. Vlhat does "scrubbing" mean? (washing hard) 
Fact 5, What kind of tree did the keeper sleep under? (fig) 
Fact 7. To what did the boys compare the elephant's ear? 

(Father's dinner plate; uncle's umbrella) 
Fact 8. Did Totarem think the elephant wise or stupid? (stupid) 
Voc. 9. ''^"') dare" means (to ignore the danger and try 

any\-;ay) 

Fact 10. What did Totarem have in his pocket? (money) 

EXPLANATION 

Vocabulary 



Errors % Leval 

2 99 Independent 
10 95 Instructional 
19 90 or less Frustration 

Comprehension 

0 99 Independent 

3 75 Instructional 
5 50 or less Frustration 



LEVEL 14 



LEVEL REQUIREMENTS: REINFORCE! IE MT 



Functional Skills 

A. Improved coordination and mobility 

B. Better directional at^ick 

Comprehension fundamentals 

A. Heightened -a" ter-tiou and concentration 

B. Accurate and orderly perception 

C. Faster thinkiiig 

D. More rapid reading 

E. Vocabulary growth 

F* Improved ability to interpret, analyze and evaluate 
reading material 



MATERIALS: CONTROLLED READER: Unit 3a 

Magic and Laughter (Laidlaw) 

The American Adventure Series (Rov, Peterson) 

Phorlcs We Use - Book D 

Specific Skills Series (Barnell Loft, Ltd.) 

Continental Press Worksheets 

Open Hiohvay (Scott Foresman) Bock 4 



EVALUATION: 

1. To achieve a comprehendable reading speed at least 
one year above his starting instructional level. 



2. Teacher evaluation. 



LEVEL 15 



LEVEL REQUIREIIENTS: ENRICHMENT 
Word Analysis Skills 



Sight Vocabulary: 



Phonetic Analysis: 



Structural Analysis; 



Context Clues: 

Comprehension Skills 
Main Idea: 



- Master vocabulary in Down Story 

Roads 

- Master skill of associating correct 

sounds with all vowel variants 
in conjunction v;ith dictionary 
skills 

- Master sounds of all digraphs 

- Continue to recognize that initial 

or final sounds may be a combin- 
ation of consonants, one of 
which is silent 

- Recognize compound word formed 

with a kno\ra word and an unkno^TO 
word when the new word may not 
be in the oral vocabulary, e.g. 
downcast 

- Recognize that '*en'* added to a 

noun makes a descriptive adjec- 
tive and x>7hen added to a verb, 
it denotes completed action 

- Master prefix - dis 

- Master suffixes-able, ese, ful, 

ish, ment,ness , ward, th, teen, ly 

- Master the pronunciation of ed 

after t or d as a separate 
syllable 

- Learn points of division: when 

t\70 consonants come between 
two sounded vowels, the word 
is usually divided between the 
consonants (vc/cv) e.g. but 
ter - der by; and when one con- 
sonant comes between two sounded 
vowels, the word is usually div- 
ided just before the consonant 
(v/cv) e.g., ho tel 

- Use context clu^s for meaning 

and pronunciation 



Extend skill of selecting main 
idea to printed material in 
which the main thought is not 
clearly stated, or is stated 
over several paragraphs 

S'ummarize main ideas of a story 
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Details : 



Sequence ; 



Relate details to each other 

according to purpose; e.g. 

time sequence, categories ,etc. 
Recognize related ideas in several 

sentences and combine these into 

one sentence 
Develop ability to use details in 

preparing material for oral or 

V7ritten presentation 
Read to prove or refute ansv/ers 

or questions 

Develop understanding of time, 

place and thought in more 

complex material 
Draw conclusions based upon a 

series of related episodes 
Use sequential order to make 

interpretations and predictions 



Inferential and 
Critical Reading: 



- Recognize cause and effect 

relationship 

- Read for clues that reveal 

character traits 

- Make comparisons and contrasts 

- Draw conclusions; make 

generalizations 

- Make judgments, inference, and 

form opinions 

- Detect mood and setting of a 

situation 

- Recognize slanC, bias, propaganda 

- Recognize the difference between 

opinica and fact 

- Distinguish fact from fancy 

- Distinguish true from untrue 

- Distinguish between probable and 

improbable 

- Distinguish between relevant and 

irrelevant 

- Distinguish between serious or 

huirProus 

- Recognize different forms and 

styles of writing-prose, short- 
story , essay, science fiction, 
journalism^ etc. 

- Recognize author's purpose, mood 

and use of imagery, similes and 
metaphors 

- Read and interpret poetry 



ERIC 



study Skills 
Following Directions: 



Extend the ability to follow 

written directions independently 



Locating and 
Organizing Information: 



Selecting, Evaluating 

and Recalling Information: 



Locate relevant information using 
dictionary , glossary , encyclo- 
pedia, card catalog, uev/spaper 
and magazines 

Understand diacritical marks, 
schwa, guide word, entry v7ords , 
respelling, and select the 
correct definition 

Locate and organize information 
from more than one source 

Summarize information 

Extend outline technique using 
major and minor headings 

Develop content vocabulary 

Continue to develop ability to 
read and follow diagrams, 
charts, schedules, maps, etc. 



Select suitable reading materials 

for different purposes 
Extend recognition of literary forms 
Sel-:^ct information fron^ several 

sources 



Mastering Mechanics of 
Silent and Oral Readinf>: 



Adjust rate of reading for specific 
purpose 

Extend skill of effective delivery 
in oral reading 



Texts : 



DoTO Story Roads 
Ventures (Scott Foresman) 



Evaluation: 



Ginn Readiness Test for Trails to Treasure 
Unit tests - Cinn I'lanual* 
Informal Reading Inventory^ 
Teacher evaluation 



>^ Available through the Reading Department 



i.nfor:ial reading inventory 



(LEVEL 15 - 113 words) Pupil^ 



Motivation: This story is about l\jo young boys, huntin<> in 
Minnesota. Read to learn how this part of the 
country looks. 

10 Waino and Ivar had been hunting all day, but they 
21 had not found any deer - not even a bear- Ivar uas 
31 pretty certain that he had shot a rabbit v/ith his 

39 thousand-shooting air gun, b\:t the rabbit was pretty 
49 sure that he hadn't. They slid dovm the rolling hills 
57 above Birora, Ilinnesota, on their liickory skis and 
59 started home. 

71 All the hills of the Iron Range are made of red or 
79 purple iron ore and covered thickly with everf^reens - 
90 fir, spruce and cedar. The roads are red with iron ore 
101 in the suininer and green with trees. In the long winter 
110 of that northern country they are white and green. 
COMPREHENSION^ CHECK 

Fact 1. What did Waino and Ivar like to do? Oiunt) 

Fact 2* I^iat animal did Ivar think he had shot? (rabbit) 

Fact 3* \Jhere is Birora? (Minnesota) 

Fact 4. What are the hills of Iron Ran^*^,e made of? (red 

or purple ore) 
Voc. 5* Name some evergreens. (fir, spruce, cedar) 
Voc» 6, What V70rd describes the hills? (rolling) 
Inf» 7. Why are the trees green in the winter? (they are 

evergreens) 

Inf. 8. How do you know Waino and Ivar v;ere unsuccessful 

hunters? (they "had not found any deer-not..a bear'* 
Fact 9, llov did the boys get down the hills? (they skied) 
Fact 10. Of v/hat were the skis made? (hickory) 

EXPLAr^ATIOH 

Vocabul;^ry 

Errors % Level 

1 99 Independent 

5 95 luatractional 

11 90 Frustration 
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Level 15 - 110 v7ords-continued 



Comprehension 

Errors Level 

0 99 Independent 

3 75 Instructional 

5 53 Frustration 
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LEVEL 16 



LEW^L REQUIREMENTS 



Word Analysis Skills 
Sight Vocabulary: 

Phonetic Analysis: 



Structural Analysis: 



Context Clues: 

Comprehension Skills 
I'.ain Idea: 



Details : 



Master vocabulary in Trails to 
Treasure 

Leam exceptions to rule for 
pronunciation of digraphs; 
variant sounds 

Extend knowledge of silent con- 
sonants to arrive at generaliz- 
ation; initial g before n and 
initial v; before r are usually 
silent (gnaw, wring) 

Use and identify the appropriate 
pitch contour to identify nouns 
and verbs (con'flict, con flict') 

Leam prefixes iTn,ir,non,ant, 



ex, 



tele 



Leam suffixes - ese,ance,ence,ant , 
hood, ion, ation, es t ,ous ,shlp,al,or 

'■aster separating words with digraphs 
into syllables 

Learn that v7ords containing le are 
divided just before the preceding 
consonant (tur tie) 

Recognize compound word formed 
with a known word when the new 
word may not be in the oral vo- 
cabulary, e.g., doxmcast 

Use context clues for meaning and 
pronunciation 



Use main idea for outlining, in 
paragraphs, making notes 

Summarize main idea of a story 

Extend skill of selecting main 
idea to printed material in 
which the main thought is not 
clearly stated or is stated 
over several paragraphs 

Relates details to each other 
according to purpose, e.g. 
time sequence, categories 

Recognize and arrange the 

sequence of ideas 
Read to prove or refute answers 

to questions 



- Develop the ability to use details 

in preparing materials for oral 
and v;ritten presentation 

Sequence: - Understand story plot and con- 

tinuity 

- Extend understanding of sequence 

in time, place, and thought in 
more complex material 

- Draw conclusions based upon a 

series of related episodes 

- Use sequential order to make 

interpretations and predictions 

Inferential and 

Critical Reading: - Recognize cause and effect 

relationships 

- Read for clues that reveal 

character traits 

- Make comparisons and contrasts 

- Draw conclusions; make 

generalizations 

- Make judgments, inferences and 

form opinions 

- Detect mood and setting of story 

- Recognize the difference bctv^Qon 

opinion and fact 

- Distinguish fact from fancy 

- Distinguish true from untrue 

- Distinguish betx/een probable 

and improbable 

- Distinguish betx^een relevant and 

irrelevant ideas 

- Distinguish between serious and 

humorous 

~ Note figurative language 

~ Recognize different forms and 

styles of writinp-prose , poetry , 
short story , essay, science fiction, 
journalism, etc. 

- Recognize author's purpose, mood 

and use of imagery, similes and 
metaphors 

- Read and interpret poetry 

- Recognize slant, bias and proga- 

ganda 

Study Skills 



Following Directions: 



- Increase competence in following 
complex written d^Toctions 



Locating and 
Organizing Information: 



Selecting, Evaluating 

and Recalling Information: 



Locate relevant information using 

dictionary , encyclopedia > glossary 

card catalog, newspapers and 

magazines 
Introduce use of tlie almanac 
Understand diacritical marks, 

schwa, guide words, entry words, 

respelling and select correct 

definition 
Extend outline techniques using 

niajor and minor headings 
Organize information from more 

than one source 
Sxffirmarize information 
Develop content vocabulary 
Develop ability to read and follow 

diagrams , charts , schedules , maps 
Develop ability to interpret 

graplis and other visual aids 



Select suitable reading materials 

for different purpose 
Extend recognition of literary 

forms 



Mastering Mechanics of 

Silent and Oral Reading: - Adjust rate of reading or 

specific purpose 
- Extend skill of effective 
delivery in oral reading 



Texts : 



Trails to Treasure 

Trails to Treasure Workbook 

Self-Help Activities 



Evaluation: 



Ginn Achievement Test 

Unit tests - Ginn Manual 

Informal Reading Inventory 

Teacher evaluation 

Durrell Informal Reading Inventory 



INFOKIAL READING INVENTORY 

(LEVEL 16 - 191 words) Pupil 

Motivation: Dogs called '^huskies" provide much of the trans- 
portation in the cold, frozen North. See how 
important they become when they carry medicine to 
the sick. 

9 "Things are worse in Nome,'* Olson told Seppala. '^Another 

19 death." His fingers were busy tying his package to the 

25 sled. "You made good, time, Seppala." 

34 Then Olson and his seven dogs were off. Twenty-five 

44 miles later, with his dogs almost frozen, Olson handed the 

54 antitoxin to Gunnar Kasson. It was eight o'clock Sunday night 

65 Gunnar Kasson, who lived in Nome^ had been waiting in an 

76 empty cabin for two days and nights. With him were thirteen 

81 of the North's best huskies. 

93 As he took the package from Olson he said, "I am going 
104 to take the antitoxin into the cabin for a few minutes. 
112 It may have frozen in the terrible wind." 
123 The men waited inside the cabin for two hours, but the 
132 weather kept getting colder. It was now thirty below 
142 zero. Snow vjas beginning to fall. Kasson knew a snowstorm 
153 made dangerous going, but he said, "There is no use waiting 
155 any longer." 

164 Stepping outside, he called his lead .dog, "Hey, Balto!" 

174 The words seemed to be lost in the falling snow. 

184 Thirteen balls of fur scrambled out of their warm snow 

191 nests at the sound of Kasson 's voice. 

COMPREHENSION CHECK 

Fact 1. How many dogs did Olson use to pull his sled? 
(seven) 



Fact 


2. 


Fact 


3 


Voc. 


4. 


Inf. 


5. 




ft 
o . 


Inf. 


7. 


Fact 


8. 


Inf. 


9. 


Fact 


10. 



Who lived in Nome? (Kasson) 

How far did the dogs pull the sled before reaching 
Kasson? (txv^enty-f ive miles) 

Give a synonym and anton^^Tn for ''worse" (not good, 
bad; better) 

List two v/ays in which driving a sled in the snow 

might be dangerous? (icebreak or snowbound) 

I^at was meant by "thirteen balls of fur"? (the dogs) 

Hov7 do you know the dogs were well trained? (they 

came when they were called) 

Name the lead dog. (Balto) 

Why did Kasson take the antitoxin into the cabin? 

(fear of it being frozen) 

How cold did it get? (thirty below zero) 



EXPLANATION 
Vocabulary 



Errors % Level 

2 99 Independent 
10 95 Instructional 
20 90 Frustration 

Comprehension 

1 99 Independent 

3 75 Instructional 
5 50 Frustration 



LEVEL 17 



LEVEL REQUIRH-IENTS : REINFORCEKiENT 



Develop versatile reading speed. 

A. Skicoming rate 

B. Scanning rate 

C. Study rate 

Read to answer different types of questions: who, what, when, 
v/herej how and why. 

Reinforce reference skills . 

Determine rate of reading to fit the kind of reading material. 
Question prior to reading. 
MATERIALS : 

Reading For Understanding (SRA Kit) 12 3 

Reader^ s Dip.est Reading Skill Builders , 5,5,5 
Reading Caravan Series : 

Silver Web 

Treasure Cold 

Peacock Lane 
Continental Press Worksheets 
The Blue Sky Book (Singer) 
Read-Study-Think (Weekly Reader) 
Specific Skills Series - (Barnell Loft, Ltd.) 
Phonics We Use - Book E, F 
Open Hishways - Book 5 (Scott Foresman) 

EVALUATION: 

1. Self -evaluation 

2. Teacher tests 

3. Teacher evaluation 



LEVEL 18 



LEVEL REQUIREI'ENTS : ENRICHMENT 



Word Analysis Skills 
Sight Vocabulary: 

Phonetic Analysis: 



Structural Analysis; 



Context Clues ! 

Comprehension Skills 
Main Idea: 



Details : 



Ilaster vocabulary in Along 
Story Trails 

Learn exceptions to rules for 
pronouncing digraphs 5 variant 
sounds 

Extend knowledge of silent con- 
sonants to arrive at general- 
izationj g before n and w 
before r are usually silent 
(gnaw - wring) 

Recognize compound words formed 
with a known word and unknown 
word when the new word may not 
be in the oral vocabulary, e.g. 
downcast 

Refine skills in arriving at root 
form by identifying more common 
prefixes 5 suffixes and variants 

Learn that ck usually joins the 
preceding vowel to form a 
syllable (pick le) 

Use and identify the appropriate 
pitch contour to identify nouns 
and verbs 

Use con;-^xt clues for meaning and 
pronunciation 



Make generalizations on basis of 
the evaluation of main ideas 
from several sources 
Summarize main ideas of a story 
Extend skill of selecting m^iin 
idea to printed material in 
which the main thought is not 
clearly stated, or Is stated 
over several paragraphs 

Develop the ability to use details 

in preparing material for oral 

or written presentation 
Read to prove or refute answers 

to questions 
Recognize and arrange sequence of 

ideas 



- Relate details to each other 

according to purpose, time, 
sequence , categories , etc. 

Sequence: - Extend understanding of sequence 

of tiFia, place and thought in 
more complex material and 
record details 

- Draw conclusions based upon a 

series of related episodes 

- Use sequential order to make 

interpretations and predictions 

Inferential and 

Critical Reading: - Recognize cause and effect 

relationships 

- Read for clues that reveal 

character traits 

- Make comparisons and contrasts 

- Drav7 conclusions; make 

generalizations 

- Malce judgments, inferences, and 

form opinions 

- Detect mood and setting of a 

situation 

- Recognize the difference between 

opinion and fact 

- Distinguish fact from fancy 

- Distinguish true from untrue 

- Distinguish between probable 

and improbable 

- Distinguish between relevant 

and irrelevant 

- Recognize author's purpose , mood 

and use of imagery, similiei? 
and metaphors 

- Discriminate between serious and 

humorous 

- Recognize different forms and 

styles of writing-prose , short 
story, essay, science fiction, 
journalism, etc . 
Recognize slant, bias and 
propaganda 

- Evaluate sources of validity 

and reliability 

- Read and interpret poetry 

Study Skills 



Following Directions: 



- Increase competence in following 
complex written directions 



Locating and 

Organizing Information: - Locate and organize relevant 

information using dictionary, 
encyclopedia , glossary ^ card 
catalog, rilmanac, newspapers 
and magazines 

- Understand diacritical marks, 

schv7a, guide and entry words, 
respellings , and select correct 
definition 

- Extend outline technique using 

major and minor headings 

- Summarize information 

- Develop content vocabulary 

- Extend ability to read and 

follow diagrams, charts, 
schedules , maps 

- Extend ability to interprc. 

graphs and other visual aids 



Selecting, Evaluating 

and Recalling Inforraation: - Evaluate sources for validity 

and reliability 



Mastering Mechanics of 

Silent and Oral Reading: - Adjust rate of reading for 

specific purposes 
- Extend skill of effective delivery 
in oral reading 



Texts : 



Along Story Trails 
Along Ston/ Trails Workbook 
Self-Help Activities 
Vistas (Scott Foresman) 

Evaluation: 



Unit tests - Ginn Manual 

Ginn Rec^.diness Test for Win^s to Adventure 
Informal Reading Inventory 
Teacher evaluation 



INFORILU READING IIWENTORY 



(LEVEL 18 - 137 words) Pupil 

Motivation: This is a story about a very brave mongoose. 

A mongoose is an animal that lives in India. 
Read to find out what he looks like and what he 
does* 

10 This is the story of the great war that Rikki-tikki-tay 
18 fought single-handed, through the bathroom of the big 
25 bungalow, in Segowlee cantonment. Darzee, the tailorbird, 
34 helped him and Chuchundra, the muskrat, who never comes 
45 out in the middle of the floor, but always creeps around 
55 by the wall, gave him advice; but Rikki-tikki did the 
57 real fighting. 

69 He was a mongoose, rather like a little cat in his fur 
82 and his tail, but quite like a weasel ir his head and his 
93 habits, liis eyes and the end of his restless nose were 
102 pink; he could scratch himself any\-7here he pleased, \^^Lth 
114 any leg, front or back, that he chose to use; he could 
125 fluff up his tail till it looked like a bottle-brush, and 

136 his war cry as he scuttled through the long gra:<!5 was: 

137 "Rikk-tikk-tikki-tikki-tchk. " 
CO^TREHENSION CHECK 

Fact 1. VJhat kind of animal is Rikki-tikki? (a mongoose) 
Fact 2. Was Rikki-tikki brave or cowardly? (brave) 
Fact 3. l^Jho v;as Darzee? (the tailorbird) 
Fact 4. VJlio was Chuchundra? (the muskrat) 
Inf. 5. How do you know the mustcrat wasn't a fighter? 
(he gave advice) 

Inf. 6. \^at weapons did Rikki-tikki probably use? (paws, teeth) 
Voc. 7. \>Jhat animal resembles a mongoose? (cat, weasel) 
Voc. 8. \^en the mongoose scuttled how did he move? (quickly) 
Fact 9. Name the object which Rikki-tikki ' s tail resembled, 
(bottle-brush) 

Fact 10 ♦ l^at did Rikki-tikki do as he hurried through the 
grass? (cried out his war cry) 
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EXPLAT^ATION 
Vocabulary 

Errors % Level 

1 99 Independer : 

7 95 Instructional 

14 90 Frustration 

Comprehension 

None 99 Independent 

3 75 Instructional 

5 50 Frustration 



ERIC 



LEVEL 19 



LEVEL REQUlFilMENTS 



Word Aaalysis Sid, lis 
Sight Vocabulary: 

Phonetic Analysis: 



Structural Analysis; 



Context Clues: 

Comprehension Skills 
Main Idea: 



Master vocabul^'ry in Vi ings t r 
Adventura 

Learn exceptions to digraph 
rule (dread-short e) (aisle- 
long i) 

Extend knowledge of silent con- 
sonants to arrive at generaliz- 
ations 

Recognize compound word formed 
with a known word and an unknown 
word V7hen the new word may not be 
in the oral vocabulary, e,g, 
downcast 

Recognize effect of affixes on 
meaning (fortunate , unfortunate, 
unfortunately) 

Learn prefixes-combining forms 
(counter, mis) 

Learn suf fixes-n:eaning and use of 
able, ible, al, ic« etc, 

!raster principles of syllabication 
as a means of decoding new words 

Leam syllables-dividing vjords at 
end of line 

Use and identify the appropriate 
pitch contour to identify nouns 
and verbs-(conf lict ' con'flict) 

Use context clues for meaninp, and 
pronunciation 



Summarize main ideas of a story 
Use main idea for outlining in 

paragraphs 3 make notes, recAll 

specific information 
Extend skill of selecting main 

idea to printed material in 

which the main thought is not • 

clearly stated or is stated over 

several paragraphs 
Make generalizations on basis of 

the evaluation of main ideas 

frcra several sources 



Details: - Use details in preparing material 

for oral and V7ritten presentation 

- Read to prove or refute answers 

to questions 

- Relate details to each other accord- 

inf3 to purpose, e.g. time sequence, 
categories, etc. 

Sequence: - Recognize and arrange sequence of 

ideas 

- Extend understanding and record 

sequence of time, place and 
thought in more complex material 
and record details 

- Use sequential order to make 

interpretatij\is and predictions 

- Draw conclufixons based upon a 

series of related episodes 

Inferential and 

Critical Reading: - Recognize cause and effect 

relationships 

- Interpret attitudes, emotions, 

motives, and qualities of 
story characters 

- Make comparisons and contrasts 

- Draw conclusions; make gen- 

eralizations 

- Make judgments, inferences and 

form opinions 

- Detect mood and setting of a 

situation 

- Recognize differences between 

opinion and fact 
~ Distinguish fact from fancy 

- Distinguish true from untrue 

- Distinguish between probable 

and improbable 
~ Distinguish between relevant 
and irrelevant 

- Discriminate between serious 

and humorous 

- Recognize author's purpose, mood 

and uPG of imagery, metaphors 

- Recognize slant, bias and propa- 

ganda 

- Evaluate sources for validity 

and reliability 

- Recognize different forms and 

stylei= of vjriLing: prose, 
poetry, short story, essay, 
science fiction, non-fiction 
and /.ournalism 

- Note fic^^irative language 

- Read and interpret poetry 



LEVEL 19 



LEVl-L REQUIRi-MENTS 



Word Analysis Skills 



Sight Vocabulary: 



Master vocabulary - VJings to 
Advent uro. 



Phonetic Analysis: 



Structural Analysis; 



Context Clues: 

Comprehension Skills 
^^ain Idea: 



Learn exceptions to dig'.raph 
rule (dread-short e) (aisle- 
loiif, i) 

Extend knowledge of silent con-- 
sonants to arrive at generaliz- 
ations 

Recognize compound word formed 
with a knouTi word and an unkno\'m 
word when the new word mny not be 
in the oral vocabulary, e,p, 
downcast 

Recof^nize effect of affixes on 
meaning (fortunate , unf ortunate» 
unfortunately) 

Learn prefixes-combining forms 
(counter, mis) 

Learn suffixes-meaning and use of 
able, ible, al ic, etc. 

Master principle, of syllabication 
as a means of decoding new words 

Leani syllables-dividing words at 
end of line 

Use and identify the appropriate 
pitch contour to identify nouns 
and verbs-(conf lict ' con'flict) 

Use context clues for meaning and 
p ronun cia t i on 



Summarize main ideas of a story 
Use main idea for outlining in 

paragraphs p make notes, recall 

specific information 
Extend skill of selecting main 

idea to printed material in 

which the main thought is not • 

clearly stated or is st:>ted over 

several paragraphs 
Make generalizations on basis of 

the evaluation of main ideas 

from several sources 



Details: - t;?;^: dctiiiX^ In pt(^^nrUxy, rfUjXetinl 

foe orril ixnd writt^ti pr^semit^jtlf/ri 

- ru^rid to prove or rafute mmfaw 

to qac?;tlon^i 
fUrXatCf (ietnlhi to each ot\\(yt nccord-- 
Iny, to purpoiin, Vijn^s f^nqyi^snc^^ 

c^itej^orJc'f; > etc. 

- K'Aterui under«t;indXrt^ -and rif/cord 

fiequenc^ of. tiAt^^i^ place md 
thouf;ht In wore cofn^)U::z maUstifil 
and record detailt^ 

- U/ie }U^(fUfsutial orcU^r to rmke 

InterpretatXoTJ^ ;irtd predictions 

- Drav/ cor;clufilori^ bftrnd upcm & 

i^^ycUsn of rel^jted epX^ode;^ 

Xnffereatlal and 

Critical 'ty^jidiny/, - r'jcco'/jiizta Ciiu/ie mid effect 

Intf;rpret attitudes, er//otXc/m> > 
rfiOtlyef.i 5, and qu^ilXtXeft of 
wtory chariiCUf/rn 

- Mak<: coi'^tparifumH md coritrmtfi 

- Drav/ conchwiorm ; wol^Ji ^^en- 

- H/ike ^w.U/;/A^sutn y irtf.<jrencii0 and 

fotiu opinUnui 

- Detect Tnood .:^nd tiOttiu^/. of a 

- R/iCo^/nl^.e diff^jti*nc(^ti betv/een 

apinlori and fact 

- Diiitin^iuh'Ai fact from f/jncy 

- Dititin^uiiih true frwi untrue 

- Dili tin ffvifsh betv/een probahXe 

Qnd imptobabhi 

- DUstin'iCuipjU between relevOTt 

ond irrelevant 

- DisicriffdnHtt between natiovt^ 

arid humotouo 

- KficOf^iXze mthor^o putpotie^ wood 

J!)nd uMa o£ iitrnf/pxy f t//<'t^phor« 

- R(iC0ff/iiz.<i islnnt, himi nnd propa- 

;;nnda 

- Bv/xluate hourceii for vfAidity 

and relXabXllty 

- flecof/nXJie dXfferont forrm and 

ntyUiPi of v/xitiny/s pro^e, 
poetry, «hort ^>tory ^e^f^riy ^ 
;;cXence fXctir/n, non'-f XctXon 
/jruJ journalifU!] 

- Wotc figur^tX^/e lan^ua;^e 

- Read -rjnd interpret poetry 



in '/Mil uy. Ir^f (/tv^iy lion ; 



hit^yipyy-jt r^ji^torcjf ffU^-.titAf/iVri 



to fjiii in t1f<s locritU/ti of. u^/iXfifinl 

hn4 VMiyyT/Ati^H 

- Ihu^^ifnUttui diner iticfil maxkut 

- i^tudy mr<j: (iuUiiUsd ory/xni//Jition 

^ liyjj^mi th^. fihilixy to piiMwmiri'/At 
yV/Uiy ^p^ciiic utUttttUm to 
tU^ :^*Ay/AJ/icfifM fjxctp* *^/nm pta^ 



i>/^xhjnUT y^onrcMn tot vnlidity 



MfiW->t tfiiu of ttiiiAiny, for. 

tyti'jtii i^kXll of ^A'ffiativtt 
(}iAl</f:iry in otol r^/idX/;;?^ 




Unit tentti - ^Unn VmnmX^' 
iriforiiutl Hmdiny hrvmtory^ 

Dvr^^^ll Iniofuuil K^jiditiy, Inyt-nrtoty^* 



mromAh Humsic nrmnor/ 

:4oti'/&ti/jfr, yj^fxA to find tt^i mnpw^7.1 v/^y c/n^ )mro ^/f^^nt into 

11 iifjiil t}?}i4 to yj^r/iA^ ''71i</fj /ut not &hUi to '//j ni^/tin^yt 

22 ttiJ.jj yiiilintiae to iiy)\t %iiXn hir/; Urt iIh/O ntt but ^. 

32 yfAitU^ an/} Us a r/^m ot '/i^t irxnu Uir. youth 

U2 Aiu4 b?iuld ^iHid unto Zml^ ''Vuy p,Htvm\t t^Jspt hU t^i^mr^ti 

3:S n'MAip. Ari^j w}5^n t1jf$r^ ^ lioa ot b h^ibf m& looJc /i 

(/^j X<Mth orxt oi tl-i^ t/iyjfsky 1 went out ^i}t^.t hUt^ fynd fitruch Uim 

79 mi4 6Hli^mt<if\ it out ot hln m/uth, h.t4 '^mn im &fOPi^3 

91 fiy^iw.t V4fi 1 cmy/)it hiin Iry hii^ hfifjxd md t,truck hitfi fm4 

yn VilUd hii/K Tmt Ujtd^ ^ifno 6iAio^.m6 m O'Jt oi t1m f>^^ of 

j j/j tiiJ& lion mA thfi pft/r oi tU^ h^nt^ \m '/fill (UAi^^/ar: m out 

122 oi tte hixfMS oi ^lU miUitlm.'' 

ITi A(ui iUjul fi!il6 unto UsiyiA, 'Vjo, mi6 th^s Ujt:4 h^, fAth 

J^iU t'mfri,** iUjdI nru^sA David v/irfa hiu fj.rtr/jt ^ fmd \m pat u 

155 h^tlfmt oi bm>i; up(m \iin Ueod ^sad ^iv^^ })i(^f hi.n u^Mfd, 
lfj5 And Dftoid ntyid tmto ikujl, "X cnnnot i//ith tlt^n/^ 

17b ssn4 \w pot thuiu oii Uiuu Mi4 iUj^/ld took )riji ^tfdf in UiJi 

V69 hfxnd, rjn/1 duma iV/(^ uvujot1i\ p^tont*^ oat ot this bxook, miA 

201 pat tii^tn in fcl/f? rAu^pU^rd^ p) hnfi '/fivich h4z ht)6» And hiu tiXin 

212 wm in hit*. hfxoA^ Ptnd h^x dt^i/ii n^ifxt to tf»€i Hi.iXl/>ti./i^# 
222 ^-nmn the Jljillntlm^ ufjf/i Dfp/id, mmtfid at hiw^ tot 

235 DnviA hut o, youth. And h« fiald to i)m/i.d ^ ^Uk/m to Wif 

2A'4 md X will 'ffp/H tht^y il^.uh onto tlut hitdtt oj^ tiui ^yit frud 





I, 


ut. 


2. 


Inf. 


'i. 




u. 




J ^ 




b. 




7. 




>'.. 




<). 




V). 



^^tiiO v/;^; f^ms ptotm'cor ot im</i//i (f:h^ i//t6) 



0 0 -J I f id ^rp iUlAlKfi t 

5 50 FrijiU/rHtir/n 



fiit^iiitU/n to'^ 

Ikri 14 in z / m U? 

.v//^A/ '/k/iAfny Uthofhtory it C 



mm. 

<^fWi /J. km/,/fi '//ord mid mfkn^mj 
'/ihf6 '/lUrif tU^^ fi^^// 0for6 imy not 

- (7*^nfu. of tim clifin'//^ in 

fumtionfi of nous mrdu nn 

h^.f!//mti noun 

pitdi (contour Uj i^dintity nmnn 
m4 odtr^of^p u,*/,* con^tXirXf cot) 

*' iUyfi (u/nKf^M aio*/u for f/^/jniffy, ^fri4 



)Mm y/amfnVi'Aixtir/uf^ oi\ b fin in of 
th^f tsvniuntion of tMfUi i6i^m 

iUfiMCt dntfdh'f which mppo/ii imif) 

'AnmmriM wnia i^uji of n *Atofy 

tUfi of tinV-ff'Xirm, mrVu 

Idijff) to prini/i4 foHUp/f ijr\ iu */iiImU 
kUh mifi t\i<fU0it ifi not cAMf^rVj 
n\ji\j46 ot ih f'/tt-ftM(i oyur /^^v^r//.! 

iU^^'Z/yjiim fin4 mtnnm nf^<lWHrtfi4^ of 

fmuulop t\m Nihility to m^!> dutf^il 

for ornl nnd wr/jtUut pramtitnWfn 
H^ipi to prow, or rntut^ miw/z^irji to 

(\IMU}lionH 
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V^l^t^ d^^tfiihi u> ^fich other 

Ey.mu4 m/U^rMtrndXaz record 
^^Uiifi ol i^iw^vjsac^^ of tir/^, 

pr^itritUyn^i nnd predictions 



IfAf^A for chmi th/it rev^r-al 

c/piuion ^mA fact 
\HjU-A:.t mod nmi /54ttin^/ of fi 

inff^r ns'hJtirm^^^^ not ataUid 

y/Amta3A. zn t iom^ 
f}U^tiimji^h fact frotn iancr/ 
bifilifV/jyUih x^iUi^v/jnt irom 

UUitift^Mif-^h trv<i from ijxitrv^ 

{ivnlwite iiowxirifi for. vfiXUiity 
md u^ilnbiUty 

iiualmUi nonr.Ci:fS to dQteriuine, 
proh^ihUs point of vlev;, pre- 
vnllirtz of tim period 

If) '/fhich thc^ isitmtion Us 

imcoy/iizf^r different form md 
ntyU of v/rltlWrprof^<^, poetry, 
oiiort fitory, <^fi{uxyj iifsUinca 
fU'Xim and ^ooxn^ilinm 
' H^^Myyf^iizfi nlaut^ hLvi and 

' m^rpi md iuUirpr^it po<jttry 



ERIC 



Incxf^fidt competence: in foXlov/lnj; 
cumpU^y. written directions 



Locating and 
Orj^anizlng Inforinatlon 



Interpret research quefitions 
effectively 

Locate <ind organi^ci relevant 
infort-ntion ualn^^ dictionary, 
cncyciopecia, j^losaary , card 
catalo;^^ alr^anac, nev/spapcrs 
and magazines 

Selccc k^iy words to aid in the 
location of rraterials 

Understand diacritical rnarks, 
jschwa, guide and entry words, 
reapellings and select the 
correct definition 

Extend ability to sur^arlze giving 
specific attention to the signi- 
ficant fact when preparing the 
ouinmary 

Study rnore detailed organization 

of the outline plan 
Develop a content vocabulary 
Develop ability to interpret 

dlajiraTTf? ^ chartn , schedules, 

mapfi, graphs and other visual 

aids 



Selecting, Evaluating and 
Recalling Inforrcation : 



Evaluate sources for validity and 
reliability 



Itesterln^ mechanics of 
Silent and Oral Fveadin;^: 



Adjuct rate of reading for specific 
purpose 

Extend skill of effective delivery 
In oral reading 



Texts: 



On Story I'lin^^a 
On Story Win;< s Workbook 
Self-Help Activities 
Cavalcades (Scott Foresman) 



Evaluation ; 

Cinn Achleverruent Test 
Unit tests - Ginn Manual* 
Informal Rjeading Inventory 
Teacher evaluation 



* Available through the Reading Department 



INFOPuMAL READING IMVENTORY 

(LEVEL 21 - 182 words) Pupil 

Motivation; Can you imagine v?hai: it would be like to be a 
magician? Read to see how valuable a magician 
was to a king in make-believe stories* 

10 It befell In the days when Uther Pendragon was king 

19 over all of England, that the magician Merlin appeared 

24 before the king one day. 

35 '*Sire," said Merlin, ''I fear you have not a great while 

45 to live, VJlth your de^^th great trouble will coiue upon 

56 the land. Each noble will aeek to become king in your 

69 place, I pray you will give heed to the v;ords I am about 

71 to speak!*' 

81 "You are the wisest magician in all this land, iMerlin,'* 

90 replied Uther Pendragon* ''Therefore I v;ill listen to what 

94 you have to say/' 

104 '^The child your queen is expecting will be born soon. 

115 Since you have not long to live, you must make provision 

121 for the child's safety," said Merlin. 

132 "And what do you advise me to do?" asked the king. 
142 "l^/hen the child is bom," said Merlin, "have it brought 

155 to me at once, I shall be waiting to receive it at the 

167 postern gate of this castle. I will take it at once to 

179 Sir Ector, a good knight and true, who will rear it as 

182 his own child." 



COMPREHENSION CHECK 



Fact 1. vrho was king of England? (li'ther Pendragon) 

Fact 2. What was Merlin's occupation? (magician) 

Fact 3. List Merlin's great fear. (that the king would die) 

Inf. 4. Hov7 might Merlin have obtained his information? 

(people in the court, rumor, etc.) 
Inf. 5. How did Merlin feel about his master? (protective) 
Voc. 6. What does ^'befell" mean? (happened) 
Fact 7. VJhen was the baby expected? (''soon") 
Voc. 3. Name the word that describes the gate where the 

baby was to be brought, (postern) 
Fact 9. I^o was Ector? (a good knight) 
Fact 10. Where would the child be raised? (x-7ith Ector) 



EXPLANATIOLn^ 
Vocabulary 



Errors % Level 

2 99 Independent 

9 95 Instructional 

18 90 Frustration 

Comprehensloa 

None 99 Independent 

3 75 Instructional 
5 50 Frustration 



LEVEL 22a 



LEVEL REQUIREMENTS 

17ord Analysis 

A. Extend use of: 

1. Context clues 

2. Phonetic and structural analysis 

3. Glossary and dictionary 

B. Ability to utilize wide related reading to enrich and 
extend v/ord meanings 

Comprehension skills 

A. Extend the ability to find main ideas and supporting 
details 

B. Extend the ability to see and to understand the sequence 
of ideas or events 

Study skills for work- type reading 

A. Ability to define a specific purpose for reading 

B. Ability to adjust the method of reading to one's purpose 
and to the nature of the material 

C. Ability to locate information 

1. Skimming 

2. Table of contents and index 

3. Dictionary or glossary 

4. Encyclopedia and other references 

5. Card file and other aids for locating information 
in the library 

6. Maps, graphs, charts, tables and pictures 

D. Ability to use information 

1. Evaluating information for its authenticity, 
accuracy, relevancy and importance 

2. Following directions 

3. Taking notes 

4. Classifyiug 

5. Outlining 

6. Summarizing 

7* Oral reporting 

8. Listening critically 

E. Ability to remember what is read 

1* Selecting facts to be remembered 
2» Using aids to retention 
3. Practicing recall 



F, Ability to use S.Q.3R. (survey, question, read, review, 
recite) and T.Q.L.R. (tune-in, question, listen, review) 
study techniques. 

Creative reading skills 

A. Draw conclusions and make inferences 

B. Anticipate events and predict outcomes 

C. Use ideas gained through reading in a new situation 

D. Select and use several sources of information in solving 
a problem 

E. Judge the validity of inf oinnation and identify writer* s 
purpose 

F. Distinguish between the relevant and irrelevant, or the 
importand and unimportant 

G. Distinguish betv/een cause and effect 

H. Distinguish bet^-7een fact and opinion 
Literature - Skills and Appreciation 

How characteristics of different literary forms affect the 
writing and reading of literature 



Text: DISCOVERY THROUGH READING or other materials appropriate 
to maturity of student 



Evaluation: 

1. Teacher evaluation 

2. Teacher tests 

3. Unit tests 

4. Informal reading inventory 



Informal Reading Inventory ^^^^ 



Student ^ LEVEL 22 Grade 

Secti on 

DISCOVERY - Oral - 143 v/ords 

Selection read by child Selection read to child 

IMITIAL PROCEDU^i: 



VJith a do^cn lively children in the family, the Gilbreth 
household v/as Beldom without exciten:ent or crisis. Mrs. Gilbreth, 
a consulting en^jinecr and efficiency exyjert, had knovm the Hoovers 
well for many years in Calif oraia v/herc her husband and Mr. Hoover 
were engineers. Later, as a v7idov7, she visited them frequently 
in Washington after Mr. Hoover had become President and had 
appointed her to his national advisory committee on employment. 
Head aloud from the following selection to find out as much as you 
can about the preparations of the six children v/lien they are 
invited to visit the \fliite House ► 



Mother told Frank she had business in Washington and v/ouldn't 
be able to return to Montciair to supervise the boys' preparations. 
They vzere to v/ear their best suits and, of course, white shirts 
and black 8ho<:^&.i If they took an early morning train from Nev/ark, 
they'd get to Vyashington about lunchtimc. Mother v/ould be v/altlng 
for them at her hotel, and they could come to her room and clean 



up before the reception. 



Bill, who v/as nov; a senior in high school and currently in 
charge of the checking account, V7ithdrew enough cash to cover 
three full and three half tickets to Washington and return. It 
seemed a lot of money, and both Bill and Frank thought it \^oMld 
be cheaper to make the trip by car. They felt sure that, once 
they arrived in Wasliington and explained to Mother about the 



saving, she would npprove too. 



READING RATE: 



SYMPTOMS ; 



WPM 



seconds 




SUITABILITY IN TERMS OF 
WORD ERRORS 

Suitable (1-17 errors) 

^['larginal (8--17 errors) 



__Word-by-v;ord reading 
_^Inadequate phrasing 
J'^eads slowly and haltingly 
^Inattention to punctuation 
^Strained, high-pitched voice 
_^Tension movements 
_No. words added 
^Finger pointing 
j\o, hesitations 



1. Vibat were the boys to wear to V/ashln^,ton? 

2. About how long would it take to ^ef to ^Imhlngton by train? 

3. How did Bill and Frank dacidc to travel to Waohlngton? 

4. t'/hy did the boys feel their Jtother would approve the change 
In traveling plans? 

5. VJliat: is a r<;cc^ption? 

reaula;; comprehenBion -or- % hearing corr/y)rehGnolon 

OVEUALL SUlTA'JilLJ/n OF MATERIAL WORD rj>imii 

V/ord Context Igo.^ 

Independent or leno 

^ Iny tructional 

^Suitable ^ 

luivff^lnal 

PruBtratlon 
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Hot 

A- Plan or dMiu^n tor ^Jtory or poem 

Conflict 
U- Clinm 

Mood 
F. Set tiny 
0. Caufi^j and el'foct 
II, Irony 
X. Tone 
J> ?itylc 
Ch/jracterl;i/jtion 
A. Conflict 

D. Unlverfjal of hurn;in ruiture 
The art of otory telling 

A. Detailo to creato a particular Imprcfjfilori 
Writer* a attitude and backf^round 

C» llicrijG 
Mythfi, fabl<in and lcy(>ndo 

A. Jiaalc undaratandlnf/ of mytholojfjy 

li. Dlffcrencti l)<itw(^.on mythj fables and Icp/^nd 
One Act play 

A. Tcaclrlnfi th(^ tedmlquc of the drauJAt-J ui; 

!• CliaracKit dcjvr*lopin(mt 
2, Ciiaractor rul/itlonr^hip 



3. Hotbud of axpofilng plot 



Poetry 

Vj, ij\M^yCir>\vM ])ytv/yj^a \}t(fUii nud polity 

Tyj/i5'; of jxvijiry 

I* Hnllndn 

3- Lyric pomrj 

Kvnlmti oil'. 



1, Tiufdi^jtr tmtn 

2, U\U)t\ml Uvmitov/ 



I nf'ornfil kt^-i^l t w, Inventory 
iitwimt__ ^ IMM'AL 22 ^^^-^<'^__.^._._,. 

Thtt tw> ohU^nt boyti '//^r^ t\i^ potnuir.^iorf) of, /> Model T toutirrA 
anr. An (inti/\ips vhf;n th^iy had /icquXr^d It tf)^? yftr/it Ixyf-ore tor: f/20, 

Vw (snr hr^r! nt:l^:f^<^r tap dor Ujnd^jrfi, Urn body ww pfdttttui 
Hltphm^ji nih/iAT. A 'riiz-^inrih r^td fjtrlp^:', nonti too cixpertly 
/ippH(i:d, r^in nrouxni tfit? fn/ll watjyrXl/iG-/Vj^)hX(;ri /it « point mful" 
dhitnnt frup. thu runnjri;/ buardw tl/fe top of th^ diMmi* 

M'nriiji'ff, tti'j w;tor v/aw /« V//o^mn propopyitiaa ^ vdtb om 
purpion turnin;/ tfitj cronk /i/id yi'fyfiUrr/^ n v/ir^^h)op citohA wUiaU 
protrmUsii iltom thu ttont ot ttiei rLxdiator: ^ niul tfic otfmr wlttln;/, 
i« th<j tiriyi^^t^n r^at to r<^t^ird tl)<j «p^jrk f^oon /f;^^ i\m 
couf/h':i(jL /Jut tbtMii i///mrf} \\uf-l dr/n^, « ;/ood d<-ifli of v/ofk r//J 
uIkj f^fotor; it v/on r<^iiiable ond purrcid like a kitt^^o, or»Xy louder* 



- 



1* V/h/it kiii6 of cnr fHd i^id fj^rWir^iiti hayf>? 
2» fifuch U/M tU^iy paiti i'*jr \:Uf^ fj^nc'i 

A, Afitf'r r^tviitr/, tf/^* (i^ifinri pKioti (tf l\iit nnt , 60 yon lhin\f, ix 

Ui ¥im lA? dj&cidu to VP to yim)iiniitou in W( Uity ot v/J/y ntjil 

5, Wh«rc^ vmo tiH-? r^A titrA\m on th(i nnr/l 

- ...^^^^^^J' r('/i41fi;/ i:o\upr^s\mmii/ti -^ot^^ ........... .J^ It^^nim^, rump. 



'/otufhijUiry ^IkiUp^ 

3* Vf\/nifuity tttif) 6Utliofinr:y 
^/AAjAiid word ffiftmiirr/,it 

A* ^lyA't^^iA \:\m fibDily It) yitui vmin Uitimi ^nd fiii}.fpori:Um 

of if.ifHiH or Wt-yiti^ 

A, h\i\\A\/j to 6(d'frm n tip^ndfin ffur:pof>^!i ion rtin^lttj*^ 

)5, Mifility to ii(i]fiiht iIk-? mtiiOd of n^tuHn'f*, to otid^ti purpatm 
/if//j to u^itM^in oi! tmii*r;in.l 

(/. AidUty t^') h)ruitn fuiormfition 

'\Oi\i\M of noutf'ytilPi niMi ind^j/A 

(i'lmnnty ot^ clictij^tuiry 

Vi\\Vry('Aop^\6U\ no6 ot\p}t fMfitfMVAM^ 

C/^r<f \'i\M n\v\ oUi(i*f.' nf^^^ i'nr lonntfnf^, mt^rrfifil 

in Uiif JJ}>r/ay 

I , \\m6Uvj,^^ nf\(} othuf typofirfipUlcHf filihi 

Ahility to up^i^ Infonmtioo 

i, yiVfiltmrAay, yoformitfofi fUrr itr^ /n/tlmntlcXty > 

3* (Jr:ii,t)i\ izUiif, imturinl 
iiommfi'/fiiVj^, 

6* hUitt^jilny, p^.i*mptLmiy 

lf,4 AblJJcy to t:t:^,mwlj4^t: la rkmi 

1 , ihiMatiu'fi ffXitn to (m* rmmibumti 

2. Vninp, nititi to r(*ti*i]tion 



luf(ifml Up^iAhr/, trmmtofy 



Sfiforml ^Oi^x^iloii /nv^intory 1.13 
iitMrUint^^ imih 23 Cr/ida 

^tit:flLi(>iUja rjMid by child 'liaUsction read to child 

%n tha V///Uiu hlpu thf^ro iti n very hl^'^h mountain called the 
Cltadul but twfil pfsopUi of. tUk marby valley cnll it the Rudlnberp,- 
/iiuii^fi t^ountfiirif biicniiiit;^ of! a hoy namd VjmH Hrxtt, Thin in part of 
Hilary of. ih<i i^y.ploration of tij/it ^^rcat mountain. 

typicfyl m>ijntf.iin br/y/^ one would h/ivti oald, seeln^^, him at n 

(iUiUMia*^^ iUit tf/ejn, cofuin;^ ctotust ^ on^j v/ould have «<ien that he v;/ifi 

not typic/il fit nil, f'/irtly, thi« v/m h^jcamo^ of hi« ellnmifiti ^ hin 

liy))tmmfi of. mmcX<s and boa^^; but tnorn it v/a« in hl/i «m/jill, 

fjlrmpit (Uiliaiitfi ft^atunm fnnl hia fair^ pink-aad'-v/hitct complexion, 

/Uidi M/jtt h/it([;d f)J;^ car//pUixir;a. In %\mnmt he oxpoficd hi« face for 

nausrji to th^4 burnlaj/, ftun^ in '*iinuxr, he scrubbed it vlolctntly v/lth 

ftnr///^ tryluy, to wf&^ji it bn/v/rj «ruJ tou^^ /^nd v/cathcr-fitalned, as a 

wourit/dn wan* should ba, iUxt no atain appc/sr^ftd. Wo v/hi«kcr 

wproutfjd* 'Vui;/(il-f-ac<<t /' th« other boyrj colled him* Or, rather, 

h/Jid c/<JJ>;^d hXm, until th^^y l<iarnod that liio fX«t«, though nmll^ 

'/iHfJt u«^j/'ul, !lo«t of tli^ rmm of Kurtal h/id bl/jck liriir. Rudi'o 

v//ifj l)lond4^. Itoet of th^^jn \\a(\ dark e^yan, Ikuli^n v/erci llf/ht- 

thoufif-i (jXAxctly v/h/it col/:>r no on^;? v/fl« r)uitft niire. liin mother 

cfiilfuJ th^^r/i Uazdl^ but «h<5 ft/iv/ ttnim only v/ficn hft v/ni3 at hoiruj or 

around th'n vlllAg^ij. Wmi htt lM£t tUu villayfi,^ v/hen he climbed 

/ibov<!3 It, thay rMuimrsd to ch/jr-ig<j, tli^* lipjiz chanpfid. Looking 

up nt th<5 /'jr<i/j«t p<,j/j(kf^ «br/i/ti tho v^lJfey^, tliay pn^c^md to hold 

v/ithln thmn<ilviifi th(s ^,rny of ttmmtain rock, th<3 blue of mountain 

«ky# 

KliADXMC RAW J fjUXTA«XLXYY W 'limm OV WORD KRRORfi 

^fjuitable (1-17 (Atxotn) 



O ,,,,,,„..WH Marj/,inal (f3-17 errorn) 

ERXC '^ii^^ccnuUi ^ - - - ^(Jnnuit/ibl© (1^ errorn) 



114 

1. Can you describe Rudi's appearance? 

2. Wliy did he 8cr>ib his face v/lth enow? 

3. What had happened v/hen other boys called him ^'Angel-face^'? 

4. Way did Rudi hate his complexion? 

5. VJhat flcemed to tnake Rudi'a eyes change from hazel to blue-e;rcy? 

% reading comprehension -or- % hearing comprehenHlon 

OVERALL SUITABILITY OF MTERIAL WO HD ERRORS 

Word Context Ibo« 



Independent or less 
Instructional 

^Suitable 

^t<arglnal 

Frustration 
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SYltPTQMS 

Word-by-word reading 
Inadequate phrasing 
Reads slowly and haltingly 
Inattention to punctuation 
Strained, high-pitched voice 
Tension movements 
Number of v/ords added 
Finger pointing 
Number of hesitations 
Holds book too close 
Number of repetitions 
Number of substitutions 



LEVEL 23b 
LEVEL REQUIREiMENTS 

Plot Analysis 

A. Review elements of a plot 

B. Use of flashback 

C. Meaning and effect of point of view 
Character Analysis 

A. Devices to reveal character - speech action thought 
description 

B. Motivation of behavior 
C» leaning of biography 

D. Meaning of theme of author and setting and how both 
connected with character 

E. Dramatic technique in fiction 
Folklore and Tales 

A. Review plot techniques 

1. Conflict 

2. Selection of detail 

3. Point of view 

4. A character as symbolic of an idea 

B. Meaning and purpose of preface 

C. Function of analogy 

D. Meaning of anecdote 

E. Meaning and effect of verbal irony 

Material: The Study of Literature 
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Informal Reading Inventory 

Student LEVEL 23 Grade 

EXPLORATION ~ Silent - Words 

Rudi had ascended both glaciers. No less than five times, 
indeed, he had completely circled the base of the Citadel, crossing 
the lower ridges, climbing up one glacier and down another. He 
had stared upward until his neck ached and his eyes swam. He had 
studied every ridge and cliff and ice-wall and ledge aial chimney 
that could be seen from belov;. He knew more about the approaches 
to the Citadel than any guide in Kurtal. And yet he still did 
not know enough. Still he kept coming up to the glaciers to 
stare again ^ to study, to measure. To do this, he had played 
truant from school - even from church. Now he was running out 
on his job. Always it meant tears and pleas from his mother, 
often harsh words from Uncle Franz. But he did not care. He 
kept coming back again and again. Nothing in heaven or earth 
could have held hira from coming back* 

RATE ; SYMPTOMS ; 

Symptoms of tension/frustration 
noted 

- WPH 

Seconds 



1. What does ascended mean? 

2. How many times had he circled the base of the Citadel? 

3. Why was it important to study the approaches to the mountain? 

4. In order to do his careful study of the Citadel, there were 
three things he had not done. Name them. 

5. Why do you think it was so important for him to climb this 
rjiountain? 

X reading comprehension -or- Z hearing comprehension 

OVERALL SUITABILITY OF >!ATERIAL 

^Independent or less 

^Instructional 

^Suitable 

i^larginal 

Frustration 



COrlFiREHCES 



Ki nder/'fart Qn 

Parent conferences are held in January and Jiin.e for LgvgI 
1. At this time the teacher and parents evaluate the child' q 
progTOGs. The readiness check liot v/hich portaino to the 
physical, emotional and psychological readineao is dlDcuDoed. 
Individual conferejiceo may be held at any time« 



Primary 

Primary Level II conferences are held in December and May« 
The firat conference 5.b to promote a better parent and teacher. 
The individual needs and differences of thie child are diocusfjed', 
I^/ mutual agreement J the parent and teacher can v/ork toge ther 
tov;ard a goal for the child grov/th and understanding. 



Intermediate 

Conferences for the intermediate levels are heM follovdng 
the first reporting period. At this times the teacher and the 
parents v;ill evalua.te the student's progress ^ his abilities and 
other matters pertaining to his scholastic v/ork. (See bole;/ 
for a recommended conference guide) Proper records on conferences 
report form v/ill be completed follov/ing each conference.. These 
forms v;ill be kept on file v/ith the student's recordSo 

It should be stressed that there is nothing sacred about 
these dates concerning parent conferences and tho^t teachers 
(and parents) should request conferences be scheduled at any 
time during Lhe school year, should thr; need arise 

To make the conference a v/orthv/hile exporienco, the 
follov/ing items mo,y bo discussed; 

PARErlT COHTRICUTIOrS TEACffilU COIITKIBUTIOHS 



lieaction to school v, 
Relationship v/ith family 
Physical condition 
iiesponsiuilities 
Cooperation 
l^briendships 

Activities y hobbies y special 

interests 
V/eaknesses and strengths as 

viev/ed by parent 
Physical.; mental, social and 

emotional grov/th 



Special abilities as noted by teacher 

Adjustment to school 

Relationship v/ith other children 

\7ork habits 

Areas of v/eeJcness 

Attitude tov/ard responsibilities 

Citizenship 

Effort 

Attitude tov/ard group 
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ERIC 



ii:;poRTii!G TO 'Phmmi 



3 'Ivr-Uii/^.t J. on o£ pupil oclucal;lotia'i jn'OQronrj roquiron oor/nnimica'kion 
botv/Gon a min.iurujfi of throo porrjoruj;, toaohorv atu0.oni; and paronb. 
Hoeoarch indlcatoa that four fr.ctorfj plo,y a major part In tho 
procouo. Thorje aro; uchicveinGnty abxlityj, offort and attikudo. 
To Inauro clear our; comriiLmicatlon it in important to havo adoqua1;o 
definition of tonrio., .':)uoh a fjot of dofinitionrj o.ro ai5 follov/n: 

I ' ^'chiovocient 

a. The amouni; of loarnin^;^' that harj ooourrod or knowlodfto 
that; ham boon acquirod during a cortain period of 'l;in)o. 

b, iicarjurcd by porforrnanco oii toato, paporrj^ dinouuniona, 
and toaohor obnervatlono c-f thooo taoku. 

a. Jiividenco of v/hat tho ohild can do if ho tvloo. 

b- TGOCher •^i\([(pno)).\:> arj to tho cimouiit of abilit?; tho utudont 
hao irj gQuQrally barjod on tontn^ provioun rocorduy nnd 
obfjoxvational oxporionco , 

c, Ilelatod to g:rov/th and omotional factorn \/hioh oan oo-Udo 
It to ohrxYifp v/lth timo, 

d. Should alv/aya bo oxprooflod in relation to o: m>:i:ii)a}. (jToup 
or a atatod population. 

III. i:ffort 

a, Tlio oinounk of tirnoy v/ork and onory;/ put Porkri by /.i* 
youiigator in ahtornptin/;; to loam, 

b. . II'v; hard or to v/hat dof^roo a ubiulont triou to J,oa:ai;, 

moafjurod by toaoJier obaorvatlon. 

Attit u do 

a. . The roaction of tho utudont tov/ard an aroa of )ji;udy. 

b. Tho ai/iount of intoroat bh.o pupil nhov/fj barjod on tho 
•boaoher ' b od t ina bo . 

V . Bifjclplino 

RofJGarch fli'idln(jv in tho aroa of diaoipiJ/i/Ov i/i not m 
oloar or o;:aot an in tho aroa of oducational (^rov/bh. Itif^hbOv 
privilogoov and oblifjationn are involvod in dinoiplino v/hioh 
aro bauod upon G,nd roquiro a oortain moauuiro of oharaotor and 
maturity. T'lany authoritioo a^roG that ma'burity in a praotJ.oal 
v/ifidom baood on Gtoady and aooially aooopbablo omotional bo- 
havior. Oharaotor traJ.ninff may bo dofinod an tho dovolopmont 
of habits J, atti budoniy valuorj, and idoalo tlirou/^jh innitx*uotion, 
ffuidanoo and oxaniplo. 



l\ m^yr/: anpoct of difjclpUji© in tho uiKloy;u'bci.r)/Ji3i^j by a ohllcl 
or bho moaniri/^; and rjigriifior^i'ioo of odiuiatloru Thlu undor- 
u\:i:nOinfr io doi-jo/iri bratod by ar/ n/ppMG iation T.ot Dohool . 
Adofjmto dlocJ/pIlno j/oquJ/ron youn^^ator to •Inborfjx'j I; v/J/bh 
obhorrj l/i a nioanln^jful avid harinoniourj i'aohlor). 'lliono intor- 
JTiolJionfj^ .hoporuUyy no'i.'vo an a v/ay Tor a ubudont to (ffxin 
inaturlby.^ unrlorrj'bo.nd:in/3: of otliorn and immusoii noli>d;Lrjclplino. 

/i ohiXdMj fna:r.'kfj :tn nol//-di.noipllno will bo banod on tomhov 
obMor/vablorK 

cu jiohr.vlor lij, tho olfc\Mn'<:'Ooni; blio ool'tool I'b^JOlT and bho 
'|)].ay{yj7()iind. 

b, i?:.;'lncjlpluri ol' /'^ood upor buinannJ'iJ.p, 

c. App:;fjoia'i/lon Tor uchooJ, pvoporby and aubl'iorj.by- 

cL j{o{jpoot rmd donion/.rbrabion o.C propoj/ majinoriu 

Pro^^jrorjrj roporbfj v/ill brj .LoijuQd pa:)/io(jloally (\m:ir\p: bl'io yoar* 
Paron/b oonrororicofj bo ouhoduJ^'d bo corr'oijpond v/lbh bho 

f.Lrut iroporki/ifi' poriod^ Addiblonal oonroroiiooii v/111 bo liold 
ari noodod, throufcboub tlio rjchool year.. 



va 

Proj'.rtiMJ'j r^?|)orto for Iwvf;! I /tro Jfi/niiul In J/iniJinry /jnd 

TliroM;'jt l.:)tr u;io of' J lliiijl:r'ML loii?) thu clit.l.(' Ifi irr^trKud in lil/i 
'iruJ f/l of Ru'id IfK/fU), 

*/ your child it) dolnv, wull 

M - no I; yot 
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%» , ■ ♦ 



WMZ it«l!^^lXllJO 

onr) of tin/ f^clior;! yiru' '( luyel '\pu-^iy,\)W(nt)t for //(.^pLtiiolx^r (fi ijimiud 

Tl)/.^ rc*|)orf:n /jri? moi iJtn Lr^Ml It (on/it rnjj.ij (/)..(? Lu|it:or yr/idt?/^. 
They arct nuroor/rlji wlilcli lndlr;'i ti/rj cAiiU'fi /vrov/t:li In |y(.?r«uiKi J, 
'tnd fiodlni duvulonf^nnl ; iji l«(tru) fij', b'lo lc piH.llji duel k/ioi'/l t^(lf',(^i 

prnf>;r/'ir!i of! K\)(5 twon IWMoolni 

h - |)ro;/rr'nf;{<:^(.l n J.o^vl.y 

ll/ifj rt'i^M I. lU:,l.f.i r)r no pror,ru';oi 



AVOll IMilM/lC f:cl(OOLM 



ll/i/ru! of piipil 



Tha «/iriy y(.!/n:fri of (.\ cliU.crn vx\\KU\tU)\\nt 
<l(-»v/^:tlopirn^n(: rrru of crucinL linporl:/trtC(^ for 

of \\iy}\ i\c\v'j\j\t\l\x, nvMSMviM'wnt bs of /tculn 
n If^nl f .lc/inc<> for our Avon you(;li /in /in »:o<- 
i;r<tmul.y hlf^l) |)orcctni;/ip,'^i nf.jpj.ru Co n tio.llu/'/j 
rrrliicotJioii . Tliun , It buconun l/iipur^iLlvw 
Ch't.L tin:* /mkJ ncliool coufJMr/(i:c* -:)n 

t,\\ntM\iy l:of>MlJuir /n7 In liu/nnnly jjonMlbJc* lo 
/jX(J ijnlinncaiDunl; of L'|jf> chlld'w tulucn- 
ulon/iX a\:,\:(\imm\t , 

TItIn proj'/cmn ruporl nhould ho connldurtid 
MM only onr; «ourco of J nforin/iclon I'or tho 
pnronc. Kej^uX/ir nchool vlwlln /ir<j un- 
cour/if/tul MO /in to k«up i:hu p/innil: wt^li In-^ 
furniod an to t;huLr yuunp,r/l:ur 'm mcIiooX 
prof^rMOM ♦ 

A /<lnc<rr« i.nvlt:''il:lon In docLundud to o/u'ii 
of you Co vlolt your nchooX to d inr.'unn 
your clilld'M dducnCloiui 1, pronr^wn. 
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^ M^tiKii^ t.:..t^:.ic J^«niJ>U3 1 . 



mm 'nm 'i:i:fii5i,Y_ 
wKjAjivi'm oirti woiik , 



A'J'TH)IIMI>!(]H lUiCOKJJ 



0 - OUTin'AHD llia 
H " IIAntlKAfJ'J'OC.Y 



ACADKH/C A/U5A 



mmmmL 



£11 



.,j....mmmm ...... 

mmim.. 

mmwMj&Pjmmj' _ 
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^A^^(ll/AC!K 
■;)'E'iT;r'Ai;!7jroiTir^^ 




1 iiAiJ /iAi;;j mn\i\i 'I'iiaii AVi.','>Af!K I'liodnr^Hf! 

3 )IA« IIADii AVL^ffACI', f'KOnfUdllJ 



3 IIAIl MADK AVKKACIK i'l'.OOKMOn 



DAT I.', I)A')'W 



DA'I'K OA'!,']''- 



J. fit 



'l\u\ 

;kd' 



c'/ l l'l I/M /I,) 1(1-1 1 ./ / lu^i ) , /(M p'lr't; (j)' /i 

vrw\>. nr,l;o I it', m I, t'/i I r/''iu/i I I'll) \ii.> c.M:m'.! In /'c I /( I: I'Jfirtlllp 

1.0 (•■/)/ 'ft, ll» I (; (:(/ il(H'A)f'\\i\ iJlc ||(.> Umi 
'icl/f ("/(/(I , 

Kfc>y hif: naii'ii-'ini ii ()ro,"r- w'Oi ! 

\)t)tH. f/f: /tlyflll;'/. 



/ (</rH(Vfl'll/lu M l/AiM(f(l 0/1 lilt/ 'il/lll t;'/, 

( "I I /1 1/(1/1 J. ? 'ri/(i /.ii;i/(l/i(il.; in iiici)', 1,11)', vwry JJ(::(.,U' |;for('«-^Mrj 
l/'((((:'d 0/1 I1I/-1 -lb 1 1 I i,:y- 



ll/ii(i<< ol: I'Kt'l.l 



I'KKIOI) 112 'I I'"* 

flkillM 

f)o/ii|;/'(;ill'in/^ loll 
lit'Vi'l 

l'l<((!!OIIAL TKA/Tfl 

(')';«( 01) [kljl'!?! 

C'o(M'«''''il'i'''" 

III' (;<.'« y 
l)<ipM(/(|/t() 1 J. t ty 
Work UnbiM 



AVON PliBLIC SCIIOflLS 

Avo'!, coiciccTiwrr 

/IcIiooX j.luiii<aroofii TtiliC . 

MATKjn A/CI'/i wiimif, 



III! ll(!l/(/(;l, Y(Vt); J..") 

"fir/crATr"' por etch 

fj'rillrlKli l./,M()l)A(!K 



III 



D'lyn Aboonf, t,.Lj„J.„,.i 



(! " COi'lMiDII/ADM', 
(I - liATIIIKAUTOHV 
H - HIHIMA/, 



2. 



IJ'i'^l) <i)iiJ(l /:/lin).J 1)^: ]u6j^iHi mi /ID 

lit rui/if IommIi Ip wli/M; 1/^ /^iIjIm 1.0 
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)nlor IDj'Ji OnXy 



r: 



Tlif/r r^i'^oiM'. 1/.^ Cdt your iM If^w; l.l/. nurul iiol: 1)/;^ r<M;iJM)ml, 



m 



l\(m/r^'f:'.(Ui(i. I'y'Of^jfnitiih I'hvnnff^ioui'^ ihQ ;/m:vn oi! /^ohool^ ijvpil 
,1/1 plmt^O on w 'U^vtiX fiMumiitia io iiUi v<)(^iAinij; uifiiMuitrnJAo^i 
n\i} Hi/:/ (lYUi f^i/j}iii-fvmmit>, [ff^ h/rV/n Itwfyia in our/ i)VO[srtm 
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m(\ 1)1 imihrumArifu^ \fnn yoifkinif; on l^^'^^vo) tT^Hunii/r"" 
lila^h lil/^.i iiihnvi^ lulVvmi/tlnn wil l IvvXp you fio 'jj'llto^i M/KjiJr'/il;^:?!,/ 

11/ 'v/(4 mi!/ oi' tuvj l^wviAmv i\mi{^^m)f\u \iO ;/ou in \)iM)m\\m\j^ 



ERLC 



Vvinaiijhl 



'i:\ilti or^f^nn! 7dit;l,oi)iil p/Jt:t:<f r?» , v/ith ILa m/ipy innovation y 
in M ^incurti /ittornpt; to linprovo upon n ncructurc which mnny 

Thirt Ifi noi; to ru*y iJmc Llia irfMlltUmnl /jelf-cont/ilned 
c l/iritj/room j b/i/uvJ on n p^rnd^sd wirucLurt?, to completely inndaqunce, 
Dtiflnltfj l/i)()ro7(jijjr'ni; , !inwt.w?r, c/ifi ha mndc* ljy rn^nny of an 
orp;ftnj.//ar:)oii/i:). r^;fi;rfDuj)|j)//, i;o bwutor unit: iha IndlvUlunl ncicdri 
of ufUiU child. CoiiClniioiiH p)r;o)f>rfjMO for overy child, nouud 
d<;tvrilapi/u)n(; oil uocJ.nJc /jnd omot:lon/tl, p/(l:»:<irn(3 of child growth, 
/Hid (4nr/,chmwnl; of: lint currlcuXu/n /ir^.^! /^tn Intef/.r/il part of tliln 
ruf)rif,nni /nt 1 on. 

IK In \\o\m6 tlin/;, In th/,n curriaohmp rtuidlnn will, be 
liuMf}\\: to nil f^tiidCMitrt, nt Uliu pncM that thi^y con lauxn., nnd 
tli/it continuing/, ndvimQiinmui to nftw mntart/Jl will enable all 
(iiwidtmtci to nr.UiiiVii In nt/uilnfj; to tlia horM: of thalr nbiMtiea, 



GLOSSARY 



Reading 



affix - auffix and/or prefix 

consonant digraph - a combination of two letters v/hich when 
pronounced results in one speech sound. Tliis sound is 
neither a blend of the two letters not the character- 
istic sound of either. 

dlay^noBtic teaching - grouping and regrouping, teaching and 
re teaching on the basis of continuous evaluation* 

diphthongs • two adjacent vowels, each of which ia sounded. 

inflectional endings - endings to root words (s, ed , ing) ♦ 

levels - a block of related skills taught concomitantly. 

metaphor - the application of a v;ord or phrase to an object 
or concept v;hich it does not literally denote, in order 
to suggest comparison with another object or concept. 

phonogram - word families such as "ill", "am", "Ick". 

pitch contour - chanp;ing accents in the Identification of 
nouna and verbs, i.e# con' tract - con tract', 
ob ' ject - ob ject' . 

readiness - the point at which learning can take place with 
success at any given level. 

reliability - the dependability, accurateness , arid honesty 
of a source. 

simile - a figure of speech in which two unlike things are 
explicitly compared. 

scanning - rapid reading v;hcn looking for specific details. 

skimming - rapid reading for main ideas and general Impression. 

validity - the acceptability of a material to reason or 

judgment because it ia grounded on fact or sound principles 
or in accordance wltli recognized criteria. 

vowel digraph - two adjacent vowels which stand for a single 
sound. 



